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Editors’ Note 
 
This edition is a fusion of journal articles and a book review spanning a myriad 
industries; Education, Hospitality, Finance and creates customer connections through 
innovation, strategy and collaboration tactics offering cross-disciplinary findings. The 
papers have been selected to be of interest to academics and professionals and deal 
with a range of interesting issues. Young researchers who are beginning and in the 
midst of their research studies have also contributed to this edition.  
 
This edition includes four papers and a book review that offered to be an opening for 
a myriad of topics to which both the exploratory and quantitative work offers a wide 
perspective both in terms of theoretical orientations as well as for the details about 
how analysis and synthesis is performed.  These papers also provide  a  platform  
where  concepts  and  research  are  not  only presented,  but openly  discussed.  
 
The first paper evaluates the role of collaborative learning in an Asian educational 
institution. The concept of collaborative learning is examined with an emphasis on 
Johnson and Johnson five key elements of collaborative learning. 
 
The second paper intends to explore food tourism and its importance. This study 
suggests exploring the nature of food tourism and to promote the local gastronomic 
delights to strengthen the destination image.  This research study is in a social 
inquiry that is intentional about how methods relate to the purpose of study. 
 
Third paper offers results obtained from assessing the efficacy of peer-mentorship 
programme using surveys to ascertain the student’s improvements were derived from 
the peer-mentorship programme. The findings suggest that this programme should 
be an integral part of vocational education and training, aiding the students in 
advancing their personal, academic and career aspirations. 
 
The fourth paper discusses the effects, both positive and negative of investments in 
development countries in multinational companies. The findings of this paper offer 
implications to practitioners in MNCs in developing countries.  
  
The last article reviewed a book “Grab That Wallet” written by Sushil Sharma. This 
article provides some review about the service provider and customer relations that 
have to be bridged to complete a successful sale in the finance industry in India.  
 
These intellectual writings serve as possible examples for the diverse targets and 
practical subject of interdisciplinary discussions. These papers bridge gaps between 
the various fields and thereby promote business Olympics creating customer 
connections in various fields. 
 
We are  thankful  to  the  authors  of  these  papers  and  to  the  organizations, 
communities, and industries that have supported them in their work.  We  are also  
very thankful  for  the assistance  and  efforts  of the  academics  who  have served  
on  the  Advisory  Board,  and  generously  given  of  their  time  and  expertise  as 
reviewers for TMC Journal. Lastly,  our  heartfelt  appreciation  goes  to  the  
management team  at  TMC for  their continuing strong  support  for the  TMC  
Journal  and  to  our  enthusiastic  readership  who  eagerly awaits each issue.  We 
look forward to receiving constructive feedback from our readers and also to 
receiving many more manuscripts for publication. 
 
Ms. Preethi Kesavan (Editor in Chief) 
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Collaborative Learning, an Asian case study 
 

Raymond Loh Chee Yen 
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Abstract 

 
This paper evaluates the role of collaborative learning in an Asian educational 
institution. The paper begins with a description of the current education 
landscape, particularly on learners of today which exhibit 21st century learning 
skills. The concept of collaborative learning is next described with an emphasis 
on Johnson and Johnson five key elements of collaborative learning. A research 
study is being conducted using questionnaires which were sent to students in an 
Asian educational institution of which twenty eight responded. The findings 
showed that 78% of the respondents were satisfied with collaborative learning. 
Conducting collaborative learning do face learning challenges which were 
identified and corresponding strategies to overcome those challenges are 
discussed at the end of this paper. 
 
Keywords: Collaborative learning, Cooperative learning, Student-centred 

 
 
INTRODUCTION 

 
Globalisation has led to many nations more dependent on one another for 

political, economic, and social well-being. With the ever changing technology landscape 
that not only influence how we live and work but also much of social interaction. Given a 
more integrated world, the ability to work together cooperatively has become one of the 
core survival skills in the global workforce (Foyle & Shafto, 1995). It is no surprising that 
the educational landscape have undergone much fundamental changes, one of which is 
teaching students how to communicate, cooperate effectively and engage in self 
learning has become the basis of education (Cheng, 2003). In fact, the 21st century 
framework cited possessing core literacy skills is just one of the four core competencies 
expected of learners to acquire in the work place (P21, 2011). Learners are expected to 
acquired life and career skills, critical thinking skills, ability to communicate, work 
collaboratively and utlising information, media and technology skills are the 21st century 
competencies (P21, 2011). 
 

There have been several studies (Felder, 2007; Lea, Stephenson & Troy, 2003; 
Shimazoe & Aldrich, 2010) which argued that collaborative learning has become an 
essential learning tool to engage students. On the other hand, other studies questioned 
its relevancy and effectiveness to Asian students (Tan, Lee & Sharon, 2007; Gillies, 
Pham & Renshaw, 2008). The studies cited that Asian learners were passive learners, 
shy, highly competitive and preferred instructor-led instead of students-centered (Gillies, 
et. al.,2008). Hence, this paper seeks to evaluate the feasibility and effectiveness of 
collaborative learning as part of teaching and learning activity amongst Asian students.  
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BACKGROUND OF COLLABORATIVE LEARNING 
 

Collaborative learning has its roots from constructivism concept whereby knowledge 
is actively constructed (Mascolod & Fisher, 2005). There are two types of constructivism, 
cognitive and social constructivism knowledge. Cognitive constructivism believed that 
learners learn better if knowledge were constructed by learners themselves. On the 
other hand, social constructivism views the important role of social interaction among 
learners and teachers to gain knowledge and ideas (Powell & Kalina, 2009). Vygotsky 
1978 believed that learning is an integral part of learning where learners interact with 
other learners and they are also more adaptive to the learning environment (Powell, et. 
al, 2009). The result of cooperative learning leads to deeper understanding and better 
internalization of knowledge among learners (Powell, et. Al, 2009). 
 

Today’s learner are characterised by behavior such as multitasking, multiple 
competencies skills [critical thinking, problem solving, prefer to communicate and 
collaborate offline and online] and involved in application based learning (Jerald, 2013). 
Learners are also utilizing more and more of digital communication tools such as emails, 
social media (Facebook) to encourage collaborative and experiential learning (Barr & 
Tagg, 1995). To stay relevant and better engage with 21st Century learners require a 
seismic shift in paradigm from that Instructional to learner-based perspective (Barr et. al. 
1995). While in the past the focus was on educators to transfer disciplinary knowledge 
and content to learners, being learner-centered focuses on learners instead with the aim 
to promote learning amongst learners (McCombs & Whisler, 1997). Several studies have 
indicated that learner-centred practices will enable learners to be more motivated in their 
learning as it engages them, better retention of knowledge, more positive towards to 
subject as there are increased understanding leading to higher self-esteem (Felder & 
Brent, 1996; Lea, et. al., 2003).  
 
COLLABORATIVE LEARNING 

 

Collaborative learning requires learners to work together toward a common goal 
(Johnson & Johnson, 1989, 1999) and there terms such as collaborative and 
cooperative learning are used interchangeably. Johnson & Johnson (1989) a key 
proponent of the concept termed it as cooperative learning. Essentially cooperative 
learning is the use of small group that requires learners to work together in order to 
maximize their own and each other’s learning (Johnson, Johnson & Smith, 2007). 
Bruffee (1993) described collaborative learning as an approach to learning whereby 
students are required to work together to achieve group task through negotiation and 
consensus. Why the use of collaborative learning? Felder & Brent (2001), Lea, et. al. 
(2003) and McCombs and Whisler, (1997) provided insight into the benefits of 
cooperative learning in facilitating learning. Among the many reasons include; a) 
collaborative learning, promotes active learning where it consist of any learning activity 
engaged by students other than passively listening to instructor’s reaching (Faust & 
Paulson, 1998). As learners established stronger foundation and deeper understanding 
of subject content could lead to better academic results. Learners would feel more 
motivated in their studies with improved grades and boost their self-esteem which could 
result in higher learner retention. From the social aspect, learners in the process of 
working in groups or collaborative activities would also develop their interpersonal, oral 
communication and social skills (Van den Bossche et al. 2006). So from the learners 
prospective, it gradually shaped their personality to be more confident. 
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COLLABORATIVE LEARNING (JOHNSON & JOHNSON, 1998) 
 
While there are several frameworks of cooperative learning by various authors, 

cooperative learning framework by Johnson and Johnson would be used primarily as it 
best illustrate the characteristics of cooperative learning. In addition, the authors were 
the pioneers in this area of studies and research. There are five elements in Johnson 
and Johnson cooperative learning which are; Positive interdependence; Individual 
accountability; Face-to-face interaction; Interpersonal and small group skills; Group 
processing (Felder, 2007). 

 
Positive interdependence is characteristised by every member in a group is 

indispensable and team members rely on each other to achieve the goal. There are 
possibly also joint rewards. Individual’s goal achievement are positively correlated 
(Johnson, Johnson & Smith, 2013) If any member fail to do their part, everyone suffers 
(Felder, 2007) hence, structural independence (Johnson, et.  al., 2013).  
 

Individual accountability takes place whereby all learners in a group are held 
accountable for doing their fair share of the work and mastery of the learned materials 
(Felder, 2007). This would require assessment all members in a group both individually 
and on a group basis. Individual assessment can be given and instructor is encouraged 
to “visit” and observe learners discussion. In the progress, instructor would be keep track 
of the member and also group process. Prompt feedback can therefore be provided to 
learners so that they would be kept informed of their progress. Each member has a 
personal responsibility for completing one’s own share of work and to also support and 
assist other members in the group so that learners learn together which could also result 
in being able to perform higher as individuals (Johnson, et. al., 2013). Face-to- face 
interaction is essential to promote successful interaction which could result in positive 
interdependence. Group members are encouraged to provide feedback, challenging 
reasoning and encouraging one another (Felder, 2007). As noted by Johnson (2013) 
doing so would result in higher cognitive development of learners to solve problems and 
peer learning. Group members therefore participate in joint- celebration success. 
Interpersonal and small group skills takes place where in the process of social 
interaction with group members, it result in trust building, improve interpersonal and 
communication skills (Johnson, et. al.,2013). Members in the group are exposed to other 
group members’ divergent views which may differ from their own. They would learn to 
debate, evaluate the various options available and accept a “solution” that is in the 
interest instead of individual. As such, conflict management skills can be improved and 
better at resolving differences (Felder, 2007; Johnson, et. al., 2013). Group processing 
requires group members to set goals, have the attitude to review their own activity in 
areas which the group has done well or other areas which could improve. The group 
goals may therefore be revised or changed as a result. (Felder, 2007). Continuous 
improvement is a key result of such process (Johnson, et. al., 2013). 
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RESEARCH STUDY 
 
The research was conducted on learners in an Asian educational institution based in 

Singapore. “Building and managing strategy” and “Consumer behavior” under the 
undergraduate course would be the modules selected for the research purpose. The 
reason those modules were selected was collaborative learning was used as one of the 
key teaching activity and assessment method to facilitate learning especially where more 
complex ideas need to be developed and add more realism in lessons. Collaborative 
learning activity is also needed to meet one of learning objectives. This exploratory pilot 
study was conducted that involved those two modules with no more than fifty students 
combined. It served as a run up to a larger scale study that would involve more 
respondents across wider field disciplinary study and different cohort of students. 

 
The research study involved the use experience sampling method to evaluate the 

satisfaction level amongst Asian students with regard to cooperative learning. 
Quantitative research method was being used and the main data collection method was 
a set of questionnaire posted via “Google forms”. The identified sampling population 
consisted of both graduate and current pool of students – degree graduates and higher 
diploma in business in the School of Business. A total of email was sent to forty eight 
students requesting for voluntary participation. These students were of mix gender from 
different nationalities such as China, Cambodia, India, Indonesia, Laos, Malaysia, South 
Korea, Singapore and Vietnam. Their age ranges vary from 17 to 45 years old. 

 
The questionnaire design consisted of mostly multiple-choice questions and several 

open-ended questions which allowed respondents to express their opinion. It was 
divided into several sub-sections that cover the five key elements of Johnson and 
Johnson cooperative learning. The elements were; Positive (outcome) interdependence 
between members, Individual accountability, Face to face interaction, Development & 
improvement of interpersonal skills and Regular self-assessment of group functioning. 
 

It also included a section on the use of communicating with technology. A cut-off 
period was set two weeks after the first email sent to respondents. The results of the 
survey were subsequently analysed using inferential statistics and chi-square statistical 
method to test. 

 
 
RESEARCH QUESTIONS 

 

a) What is students’ satisfaction level with regard to collaborative learning among Asian 
students? 

 
b) How to students feel about working in groups? Assess whether e-communication tools 

(WhatsApp, social media) is the prefer mode over face-to-face interaction. 
 

c) How do students work together in conflict management and communication amongst 
one another? 

 
d) Which is the most preferred mode of communication use among group members? Is 

face-to-face interaction still valid?  
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RESULTS OF THE FINDINGS (QUESTIONNAIRE) 
 
By the end of the two weeks period, a total of twenty eight respondents responded. 

The results were compiled and analyse. The key findings are as follows; 
 
Positive interdependence, two questions were asked, the first question being 

whether they recognize group member was needed to complete the assignment, 14%    
(4 out of 28) preferred not to have any group member, rather to complete the 
assignment themselves. 32% selected some extent prefer only and 54% valued that 
group member is needed. A fair balance between team members needed against team 
members not needed. The second question pertained to recognizing the benefit of 
having several of your classmates in the participation and completion the assignment. 
The results, 7% (2 out of 28) see no benefit, while 21% see only some benefit. However, 
72% acknowledged the benefits of having team members in participation and 
contribution to complete the assignment. 

 
Individual accountability relates more to lecturer preparedness in ensuring that each 

team members are held accountable instead of relying on their team members to do the 
majority of the work. Four questions were asked, majority of the responded selected 
lecturers were very clear in communicating instructions (96%), all respondents did 
acknowledge that lecturer did “visit” each team to observe, assess orally and provided 
timely feedback. 82% of respondents cited there was considerable discussion that took 
place amongst team members to concerning areas to improve. 75% respondents cited 
face-to-face interaction did take place majority of time, 86% members did check with one 
another for understanding. 

 
For face-to-face interaction, two questions were asked. Whether face-to-face 

interaction is used extensively, 75% mentioned so while 25% some face-to-face 
interaction only. Group members check with one another for understanding (challenging 
or reasoning, listening attentively). A majority of 86% respondents cited yes, some 
checking and challenging questions were being put forth to members. 

 
Interpersonal and small group skills, 4 questions were being which pertains to trust 

level and conflict management. 86% of the respondents selected have some to high 
level of trust, while only 14% (4 out of 28) mentioned no trust at all. It was no surprise 
why the trust level were high as the next question asked on whether trust was already 
high at  the  beginning  or  developed  along  as  the  project  progresses.  Most      
respondents expressed trusts were gradually developed along the way, start being 
acquaintance and gradually increase to have mutual trust and respect. In terms of 
conflict management, 82% of respondents chose conflict management were good being 
able to resolve most conflicts or disagreement. Only 4% (1 out of 28) mentioned it was 
not effective at all while the remaining 14% (4 out of 28) cited conflict management 
ability only sometimes able to resolve. 

 
Group processing has two questions, one being a multiple-choice question whether 

they recognize their team mates contribute a fair share of the effort. A fair majority, 78% 
selected team mates did contribute, while 22% mentioned the effort contribution is only 
some extent. Only 4% (1 out of 28) said no contribution at all. The second question is an 
open-ended question where respondents were asked to express what worked well and 
what did not. Answers provided on what work well included citing group members put in 
much effort to ensure task at hand was completed at the highest level and managed to 
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put aside personal differences to ensure group success. On areas which did not work 
well included miscommunication due to the cultural differences being the most frequently 
cited and having a member of the group which needed encouragement and persuasion 
to complete task on time. 

 
In the area of communication, communication with technology, “WhatsApp” being 

most frequently used, 57%, while short-messaging (sms) only used by some while the 
balance 36% used all of them. Furthermore, 96% did recognise communication with 
technology offers some value (64%) and 32% being important to very important. 

 
Overall, 79% of respondents preferred to work in teams rather than individual and 

89% did recognise having group project would benefit them to prepare for their 
workplace and 78% were satisfied concerning cooperative learning. The result at the 
end of the survey did differ to some extent from the initial questions asked, where only 
54% respondent responded valuing team members and 72% saw positive to large 
benefit in contrasts to 21% for some benefit only. 

 
 
LIMITATIONS OF STUDY 

 

There were several limitations to the research study. The first being the small 
number of respondents involved in the study. In addition, it focused on only the Business 
cohort of students. In order to ascertain whether collaborative learning is view positively 
and both learners and educators are supportive of such learning activity, more students 
from different field of study could participate.  This may include  students  from Business, 
Hospitality, Information technology and even Psychology students. In addition, students 
at different level of study could participate in the research from foundation, diploma and 
degree courses. 

 
The research study was conducted in a relatively short period of time. While there 

steps were taken to minimize bias or sampling error, having a planned research study 
would certainly improve accuracy and minimize bias. 

 
There were only two types of questions used in the study, multiple-choice question 

and open-ended questions. This may limit the answers provided by respondents and 
also having scale ranking would enhance better measurement of satisfaction level. In 
addition, there were only 20 questions which these can be increased to ask more vary 
areas. 

 
With the use of more number of questions and question types, more complex 

statistical tools can be used, one of which is the one way ANOVA testing. 
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RECOMMENDATION 
 
The results on the whole do support that conducting cooperative learning is feasible 

and students have a positive view. Cooperative learning activity can be used to enhance 
learning experience which can be used along with “flip classroom” concept. The results 
obtained did dispel the presumption or stereotype view that Asian students are passive 
learners, shy to participate, individualistic and preferred instructional based teaching. 
21st century learning is here to stay. (Gillies, Pham & Renshaw, 2008) 

 
However, there is a need though to recognise learning challengers and 

precautionary steps can be taken. 
 

 
LEARNING CHALLENGERS AND OVERCOMING STRATEGIES  

 

Despite the strength in collaborative learning, there are several learning challengers 
in the implementation of cooperative learning. In addition to highlighting the learning 
challengers, possible solutions or ways to resolve the challengers are provided as well. 

 
Firstly, learners could be uncertain of what is expected of them, goals set could be 

too vague. It is therefore important for instructor to provide very clear instructions even 
before the session begin, “set house rules” and reserve the final decision if there are 
unresolved areas. Specifying the rationale of working collaboratively is an important 
start, laying out expectations for both individuals and groups are needed as well 
(Johnson, et. al., 2013). These may include; group interest precede over self-interest, 
every member of the team has a chance to share his or her opinion and teamwork is 
essential where every member of the team needs to participate and contribute their fair 
share of work. In the specific classes conducted, each member of the team would “take 
responsibility” to be an expert for a task or mini case to ensure equal distribution of 
workload and contribution. 

 
Secondly, team performance or proficiency level varies quite substantially from 

group to group. To avoid homogenous group formation (similar academic standards, 
close ally or some culture of members in a group), heterogeneous mix of learners in 
terms of gender, ethnicity and academic performance so that no one group is at a 
disadvantage and instill peer learning (Smith, 1996; Felder & Brent, 2001). Each 
member in a team is of varying standards of knowledge competency or even 
communication skills, good mix of members from different culture or ethnic group. 

 
Thirdly, to address situations of unequal workload distribution or contribution among 

team members, assignment of roles to team members on a rotational basis, keeping the 
group small (ideally four learners to a team) and instructor walk around the class and 
listen to discussions. The different roles include the role of leader (which is to assign 
task, set deadline and lead in discussion), recorder (minute taker during team discussion 
or feedback provided by instructor) and checker to ensure there are errors and 
expectations are met. There would therefore be a fairer share of workload among 
members in a team. In addition to role assignment, “jigsaw” technique in which each 
student becomes task or min case expert (Faust et. al., 1998) is used as well. 
Furthermore, introvert learners would also have a chance to take the leader role as well. 
Instructors are highly encourage to visit each team and observe their discussion, offering 
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timely feedback where needed and also to informally assess team members (Felder et. 
al., 2007). 

 
To ensure individual accountability, peer evaluation in which each member rate and 

evaluate one another at the end of each meeting session to ensure members are 
accountable to one another (Felder, 2007; Johnson et. al, 2013). 

 
Fourthly, there could be learners who are introvert, shy or knowledge gap and slow 

to keep up with the team progress. In this regard, “think pair share” create a “safe” 
learning environment (Faust and Paulson, 1998) whereby pairs of students form 
discussion group initially. In addition, “air time” of 3 – 5 minutes provided the opportunity 
for each learner to speak out or voice their opinions. By providing a comfortable learning 
space, hopefully as the session progresses, the shy learners would feel more 
comfortable and start to socialize with the rest of the group members. Once learners are 
quite comfortable (typically with two or three sessions) with working with classmates 
which they may not know well, they would feel more comfortable when a larger team of 
four members are formed eventually. 

 
For members in the team are experienced knowledge gap, to promote healthy 

relationship among team members, the more proficient learners are encouraged to be a 
mentor to other members in the team (McCombs & Whisler, 1997). They need to be 
aware of the importance of positive interdependence since every member is 
indispensable to the teams' success or failure to meet the goals set (Johnson et. al., 
2013). In the progress of acting as a mentor, not only would it promote peer learning 
resulting in better relationship, it in fact it could also enhance the motivation to learn for 
both groups of learners. For the learners who experience knowledge gap, team 
members are there to assist. As for the more proficient learners, they could also feel 
high higher esteem since they know act as a mentor (Felder, 2007). Instructors who are 
making rounds of visit to each group could observe, use cues, prompts, probing 
questions and Socratic questioning to induce critical thinking among learners (Faust & 
Paulson, 1998; Rachel, 2002). Scaffolding technique is particularly useful to facilitate 
learners to build on prior knowledge and internalize new information, assist in cognitive 
development initially and support is gradually withdrew support (Rachel, 2002). This not 
only would build learner self confidence but also close knowledge gap and move up to 
the next level of learning consistent with Vygotsky (1978) “zone of proximity 
development” (Rachel, 2002). 

 
Fifthly, there would be a high chance that disagreement and have divergent opinions 

are inevitable. In arriving at the group solution, there will be “promotive interaction”  
(Johnson et. al. 1998) whereby learners initially with diverse viewpoints share their 
respective opinion, challenge one another assumptions, brainstorm various solutions 
and finally decide on the chosen solution which all group members eventually agree. 
This is where collaborative learning promotes active and deep learning. In addition, 
lecturer would visit each group to observe how their discussion progresses and early 
intervention could be rendered to close differences in opinions gaps. 

 
In addition to discussion within groups, at the end of each session, a sharing and 

de- brief session could be conducted in the form of “world café” style (The World café, 
2013) where each team would be given a chance to share their opinions or comments 
with the rest of the class. In that way, not only would there be greater of knowledge 
exchange, learners would also appreciate the different dimensions of divergent views. 
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The instructor would provide the overall feedback of how the teams “perform”, areas 
those are good exemplary and other areas which could be improved upon. 

 
Lastly, there are teams which are overly concern on how they perform. To 

encourage learning, prompt and if possible, constructive feedback could be provided to 
learners in as short a time as possible not only encourage learning, build their 
confidence level and also to allow opportunity for feedback (Felder et; al., 2007). 

 
 
CONCLUSION 

 

The above discussions provided insights into various literature studies on learning, 
particularly social constructivism to cooperative learning. In addition, literature studies 
have indicated cooperative learning can be a good teaching strategy to encourage 
blended learning, primarily on the basis that it enriches learners’ experience in the 
course of learning, This is even more so in cases whereby the learning objectives 
specify the requirement to work collaboratively in teams, solve more complex cases and 
those that require deep thinking. By coming together with face interaction, it also helps to 
develop learners’ social interaction skills, form richer relationship among peers and also 
encourage peer learning. As learner interpersonal skills are developed, by working 
collaboratively, it also helps to better prepare learners for workplace in the near future. 
The experiences shared by learners while pursuing their undergraduate studies too 
pointed several positive experiences including seeing the benefits of having team 
members complete the task, face-to-face interaction is extensive and trust level were 
gradually build time over time. In addition, there were also peer support, encouraging 
and checking on one another. A large majority of learners see the value in preparing 
them in the workplace. On the whole, it was a good learning experience worth investing. 

 
Though collaborative learning has many positive aspects that provide a foundation 

to develop cognitive, social and problem-solving skills, implementing do poses some 
learning challengers and corresponding solutions are suggested to overcome learning 
challengers including the use of “think-pair” share to better prepare learners prior to 
working collaboratively, how groups are to be formed, the importance of instructors 
visiting teams both to observe and assess learners to the assignment of roles. It is hope 
that educators could consider to use collaborative learning as a learning activity in their 
classes to engage with 21st century learners better. 
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Abstract 

 
This paper aims to explore food tourism and its importance. Food tourism is one 
of the special interest tourism (SIT) which is only focused on the niche segment 
of the tourism market. In other words SIT simply suggests a small scale 
alternative tourism activity restricted to a handful of people. Food and tourism are 
closely related as eating out is considered as a major tourism activity. In recent 
years growing interest in food with regards to ingredients, preparation, and 
presentation contributes a distinct feature that attracts many food lovers to visit 
certain destinations. Moreover, a local gastronomic delight contributes the 
cultural heritage which is significantly important to tourism research. This study 
will be exploring the nature of food tourism and to promote the local gastronomic 
delights to strengthen the destination image.   

 
Keywords: Food, Food Tourism, Gastronomic Tourism, Destination Marketing. 

 

 
INTRODUCTION 

 
The modern form of tourism begins with the tourist interests mainly focused towards 

niche or special interest areas such as health, educational, cultural, heritage, eco- 
tourism and many more. According to Derrett (2000), special interest tourism is a 
customized leisure and recreational experiences driven by the specific expressed 
interests of individuals and groups. Although it‟s not necessarily restricted to a group of 
people or individual, it could be applicable to all the inbound tourists. It has been seen 
that tourists are getting more demanding and sophisticated in their preferences and 
proficient in terms of their needs which influences the desire for the growth of niche 
tourism (Robinson and Novelli, 2005).   

 
According to Douglas, Douglas and Derrett (2001, p. 308), “Food tourism is 

visitation to primary and secondary food producers, food festivals, restaurants and 
specific location for which food tasting and/or experiencing the attributes of a specialist 
food production region are the prime motivating for travel”. On the other hand, food 
tourism generally refers to the art of cooking and good eating whereas the study of food 
tourism refers to the relationship between culture and food. Food has been part of our 
everyday life whereas if someone involved in tasting, preparing, experiencing, 
experimenting, researching, discovering, understanding, and writing about it, is also part 
of food tourism.  
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Many developing Asian destination have enormous range of tourism products which 
makes this area as one of the top visited destination. Wide range natural and cultural 
heritage sites with various leisure activity makes this part of the world as one of the 
important tourism destination. Not much research been done so far to understand the 
gastronomic influence of this part of the world. 
 
RESEARCH QUESTIONS 

 
This aim of this research is to seek answers to the following questions: 
 
1. What are the current perceptions of food tourism in Asia: 

1.1. local food culture and tourists‟ perceptions 
1.2. local food production 
1.3. tourists‟ food consumption 
 

2. How to linked tourism with the local gastronomic heritage in the following areas: 
2.1. minimizing the gap between local food culture and tourists‟ perceptions 
2.2. linkage between  food production and local cultural heritage 
2.3. increasing the niche for its local food products as evident from tourists‟ food 

consumption. 
3. What are the critical aspects of local food production and tourists‟ food consumption 

relevant to promote local gastronomic tourism? 
 
 
LITERATURE REVIEW 

 
Food consumption is widely recognized as an essential part of the tourism 

experience (Boniface, 2003; Hall & Sharples, 2008). It has been seen that locally 
prepared distinctive food can be important both as an attraction and also reshape the 
image of a particular destination (Cohen and Avieli, 2004; Hall et al., 2003).  Many 
recent researches emphasized on the potential for local food experiences to contribute 
towards sustainable development which helps to maintain the regional identity and 
diversify agriculture (Clark and Chabrel, 2007; Everett and Aitchison, 2008). Almost all 
the research findings supported that the consumption of food plays an important role to 
promote sustainable tourism.  

 
Food and Tourism 
Food is considered as a significant component of the popular culture in many 

developed destination and provide an important part of contemporary lifestyles (Hall and 
Mitchell, 2005). Food also regarded as a part of our daily lifestyle and thus needs for 
food is one of the primary factors in special interest tourism influencing travel decision 
making which encompasses many niche areas such as culinary, gastronomic, gourmet 
tourism reflecting tourists interests in food as a form of serious leisure (Hall and Mitchell, 
2001; Hall et al., 2003; Mitchell and Hall, 2003). Food is become an integral component 
in developing the niche destinations and plays an important role in visitor satisfaction 
(Kivela and Crotts, 2006). 

 
Hjalager and Richards (2002) stated that one of the essential part of the tourism 

experience is to taste the local food of origin as it can serve as a cultural activity as well 
as entertainment. Food is one of the major component in tourism because the enormous 
amount of food that is prepared by the various food-service provider involving in catering 
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for tourists in both leisure and business contexts. According to UNWTO-UNEP-WMO 
(2008), almost 25 billion tourist days were spent in 2005 at an average of three meals 
per day corresponding to roughly 75 billion meals per year which is estimated over 200 
million meals per day. It is assumed that majority of these meals are prepared and 
served by the various local food service industries which contributes a substantial 
economic benefits to the local economy.       

 
Food tourism also considers as an alternative for food producers, especially in the 

rural areas to add values their agricultural products. Again the regions which are rich in 
various and vernacular foods, the culture of food could be used as a food related events 
to become the tourism capital through which it will be promoted as an attraction to utilize 
all the local food resources. It also promotes the local identity of a destination community 
through food festival or gastronomic tourism (Quan and Wang, 2004). 

 
In recent studies, Fields (2002) suggested that motivators for consumption of food 

and beverage in a tourist destination can be conceptualise by using McIntosh et al 
(1995) four categories such as physical motivators, cultural motivators, interpersonal 
motivators, and status and prestige motivators. Physical motivators can be classified as 
a refreshment of a person‟s body and mind, recreation, participation in sports and so on 
which can be closely connected with the opportunity to taste new and exotic foods 
(Fields, 2002). Thus food in a destination can be experienced through people‟s sensory 
perceptions such as smell, sight and taste.  

 
Whereas, cultural motivation can be define as experiencing a new culture through 

the local cuisine (Fields, 2002). Again, interpersonal motivation normally relates to desire 
of meeting new people, spending times with friends, relatives or family, or getting away 
from the routine relationships (McIntosh et al, 1995). Fields (2002) stated that eating 
nice food in an enjoyable place can be fulfilling the social status and prestige.   

 
In an another study, using the model of the theory of reasoned action (TRA) 

proposed by Ajzen and Fishbein (1980), where they used an instrument to measure the 
tourists‟ perceptions of local cuisine experiences on trips and holidays. Findings from the 
collected 366 respondents data living in the US, shows that personal attitude was the 
most significant antecedent of intention to consume local food and beverages. 

   
Many researchers believe that each destination should promote local food as a 

central attraction to tourists (Hashimoto and Telfer, 2006; Henderson, 2009). Dining 
satisfies all the sensory perception like taste, smell, visual, hearing and touches which 
influences tourists to appreciate the local culture of a destination (Kivela and Crotts, 
2006).  

 
Food as a major tourist attraction  
It has been seen that food consumption in tourism is not a simple repeat of routine 

habits, but also a variety seeking behaviour.  Tourist generally seek novel experiences of 
food which could be consist of two types: food ingredients and the way food is delivered 
or consumed (Quan and Wang, 2004). Such an example could the way of cooking rice in 
China. Many places rice generally cooked in either pan or rice cooker, but in Jiangxi, 
China, the rice for the tourists is cooked in bamboo. This could add a particular pleasant 
taste of rice and also a memorable and enjoyable experience. 
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In a situational perspective under certain situations such as going to a local 
restaurant, tourists‟ may try some novel foods to achieve joyful and memorable food 
experience. Thus food consumption which is normally treated as supporting consumer 
experience can sometimes become a major tourists‟ experience depending on its 
memorability and intensification in the total quality of the tourist experience (Quan and 
Wang, 2004). Thus such experiences can be treated as a primary motivator to attract 
tourists to visit a particular destination in forms of gastronomic tourism, food festivals and 
events, food and wine tourism and other food related tourism. Quan and Wang (2004) 
argued that food and beverage itself can be an attraction in a destination, such as Chilli 
Festival in Singapore, Taste of Chicago, Wine Tour in Europe, and Chocolate festival in 
Suffern, New York and so on. Thus, it is obvious that food is the main attraction for all 
the above events as gastronomy constitutes a significant part of a destination such as 
other attractions.  

 
Nam and Lee (2011) argued that the local food may serve as a primary motivation 

for a tourist‟s to a country‟s culture. Thus local food may serve as a „cultural 
ambassador‟ providing an initial exposure to the country‟s culture through food and 
people (Bailey and Tian 2002). Tourist‟s not only purchase the food to overcome his/her 
hunger but also wanted to expose themselves to a new culture through local food. It is 
evident that food could be a major attraction to a destination if the destination promotes 
it affectively with a specific marketing tactics. 

 
Food Tourism and Asia 
In Asia, a vast range of food and culture makes this continent as a must see tourist 

destination. In 2009, China (5th) and Malaysia (9th) ranked in the Top 10 tourist arrival 
destinations in the world with Asia and the Pacific consider as a second most popular 
continent (UNWTO, 2010). In the same year many developing Asian destinations 
experienced a huge increase in tourist arrivals. Increasing number of tourist arrivals 
provide opportunities for these destinations to develop certain niche tourism sectors. 
Gastronomic tourism in Asia is quite new. Singapore, Taiwan, China, Korea and Japan 
are practicing gastronomic tourism for quite sometimes but Indonesia, India, Philippines 
and Vietnam are not able to deliver appropriately. Although, all these countries has the 
appropriate resources such as unique and/or multi-ethnic cuisine, creative chefs, unique 
marine and agricultural products, unique culinary heritage and so on to make it as a 
gastronomic destination.  

 
In a recent survey, Jang et al (2009), noted that the American consumers 

recognises Korean food a quality food and also nutritious, but it is neither visually 
attractive nor inexpensive. They also find the foods are spicy and have a strong 
vegetable component. The same could be applicable to other ethnic foods as most of 
the Asian foods are either spicy or not visually attractive. To emphasis on that matter, a 
guidebook on the Philippines advises “Don‟t become paranoid; trying the local food is 
part of the experience of Travel” (Peters, 1991, p. 65). 

 
However, Cohen and Avieli (2004) argued that the increasing tourist concerned 

about the external threats such as illness which may be the reason for tourists‟ suspicion 
of local Asian food which might make them sick. That could be some immediate effects 
such as upset stomach to long-term effects such as dangerous chemicals in the food. 
Even the physicians often warn their clients regarding the dangers in the food and 
beverage domain while travelling. Avoiding the local drinking water and reluctant to eat 
in local food at hawkers‟ stall reduces the approach of gastronomic tourism experience.  
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RESEARCH METHODS 

 
The research will be conducted in two phases: – archival research (using secondary 

sources), followed by an exploratory qualitative study (using both secondary and primary 
sources). The aim of the archival phase is refine research questions 1 and 2 above, 
clarify the objectives, and provide the lines of enquiry for the remaining stages. The 
qualitative study will be conducted through extensive field work to examine its unique 
characteristics as a potential gastronomic tourism destination. The data will be collected 
through observation, interviews or focus groups – which will be determined before the 
field work.  

 
Data collection 
An in-depth literature review will be carried out to find the various linkages between 

the theories of the research questions. The population of this study will be limited to 
tourists visiting Singapore for leisure purposes. Participants will be non-Asian citizens 
from various parts of the world such as Australian, American, British, German and 
Spanish. Data will be collected at the various gastronomic hubs in Singapore. The 
sample size will be determined by using probability method.  

 
Sampling and Survey questionnaire 
A survey questionnaire will be designed according to the research questions after 

the literature review. The questionnaire will include images of Singapore‟s gastronomic 
delights will covercognitive, affective and conative images. The survey will be conducted 
during the data collection methods phase. The questionnaire will be piloted and refined 
to meet the objectives of the research. A structured questionnaire with images, various 
items and 7-point Likert type scale will be included to test the objectives. 

 
Sample respondents will be chosen using non-probability methods of sampling. To 

avoid systematic bias, sample representative respondents will be selected for data 
gathering. The researcher will focus on the need for accuracy and replicability to ensure 
a proper qualitative study by using triangulation, acknowledging subjectivity and bias, 
and ensuring referential adequacy. 

 
Data Analysis 
The data will be analysed by using qualitative approach. At this moment the 

researcher will be more open towards to possibility of analysing the data by using both 
the methods. Different types of qualitative approach will be taken into consideration 
during the analysis such as thematic analysis, laddering techniques, and explanation 
building methods. 
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LIMITATIONS 

 
This research is at initial stage where only the data gathering is in-progress. It will take 
few more months to draw the findings and recommendations. At this moment the 
research is only focused in Singapore consumer market where the data will be collected 
through an appropriate sample representing the population. 
 
The limitation of this research is within Singapore context which represent the multi-
ethnic destination with choices of various ethnic foods from various parts of the world. 
Thus, it will mainly focus on food tourism as how the foods in Singapore attracts tourist‟s 
to visit the destination over the time.    
 
CONCLUSION 

 
There are quite a number of important inter-relationships between food production 

and consumption that are critically relevant to sustainability which has a vital economic 
dimension as one third of tourism spending may be on food and food related 
expenditures (Torres, 2000; Telfer and Wall, 1996). This can greatly affect the economic 
and social impacts of tourism (Belisle, 1983). Telfer and Wall (1996), highlighted that 
there is a gap existing in the developing countries between tourism industry and local 
food producing sector in terms of communication and understanding. Balisle (1983) 
stressed that many obstacles such as physical, behavioural, economical, technological 
and marketing create a barrier for local food industry in the developing countries.   
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Abstract 
 

A peer-mentorship programme employs an outcome-based 
educational approach to learning assessment providing structured 
training, individual and group coaching, and exchange 
programmes was introduced to the Hong Kong Institute of 
Vocational Education. It aims to prepare students to embark on 
their future careers by honing their professional values and 
learning skills. This study was conducted to assess the efficacy of 
this programme using surveys to ascertain the student’s 
improvements derived from the programme. 
 
A total of 262 peer-mentorship participants and 307 non-
participants were invited to complete survey assessing personal 
growth, self-empowerment, self-regulation, autonomy and 
interpersonal skills. Peer-mentorship participants scored 
significantly higher in leadership competence, policy control, loss-
based selection, optimisation, compensation, emotional autonomy, 
functional autonomy, initiation, emotional support, and conflict 
management.  The results of surveys indicated that the peer-
mentorship programme could help participants attain desirable 
learning outcomes.  However, as reflected by the result, it is 
suggested that the programme may need to be strengthened to 
assist participants in task prioritisation and attitudes toward 
negative or emotional situations.  Nevertheless, the results of this 
study suggest that this programme perhaps should be an integral 
part of vocational education and training, aiding the students in 
advancing their personal, academic and career aspirations.   
 

Keywords: Peer-mentoring; vocational training; independence and autonomy; 
interpersonal competency; self-empowerment and regulation 
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Introduction 
 
Transiting from a secondary to a tertiary education environment, though 
exciting, can be challenging and stressful. Students experiencing this 
transition unprepared, with poor resilience and unrealistic expectation, often 
suffer more from stress with psychological symptoms that may ultimately 
affect their general well-being and quality of life (Kwok, et al., 2014). Such 
difficulties facing students during this transition may eventually lead to failing 
college or even dropping out altogether. Many tertiary educators have hoped 
to alleviate these difficulties by utilizing student to student interactions and 
relationships. It is believed that these would increase student‟s resilience, 
lower psychological distress, and improve their learning attitudes (DuBois, et 
al., 2002; Mavrinac, 2005; Colvin & Ashman, 2010).  
 
Being popular for years in the West, peer-mentoring has been adopted as a 
mean in fostering student to student interaction by many tertiary institutions 
where they hope it would help students both academically and interpersonally 
(DeBoris, et al., 2002). It is suggested that peer-mentoring not only preserved 
the advantages of traditional mentoring, but also enables the building of a 
positive and supportive environment where students could transform and 
bring out changes through fostering self-directed learning and mutual sharing 
of experiences (Mavrinac, 2005).  
 
The possible benefits of peer-mentoring are numerous. Past scholars 
established that peer-mentoring activities could improve students‟ learning 
skill and academic performance (King, et al., 2002; Rodger & Tremblay, 2003; 
Colvin & Ashman, 2010; Adam, et al., 2011; Wong, et al., 2013) and facilitate 
a smoother transition from a dependent secondary learning environment to an 
independent tertiary  learning environment (Mavrinac, 2005; Colvin & 
Ashman, 2010). Other benefits include building relationships and increasing 
one‟s sense of belonging (DuBois, et al., 2002; King, et al., 2002; Colvin & 
Ashman, 2010; Beltman and Schaeben 2012; Wong, et al., 2013), as well as 
enhancing goal setting skills (King, et al., 2002; Colvin & Ashman, 2010) and 
enriching overall personal growth, cultivating positive self-value (DuBois, et 
al., 2002; King, et al., 2002; Mavrinac, 2005; Beltman and Schaeben 2012).  
 
However, peer-mentoring is not without its challenges, both for mentors and 
mentees. As reflected in our previous qualitative study, mentees found some 
of the tasks assigned by the peer-mentoring programme to be too difficult and 
that sharing among different members were too restrictive (Wong, et al., 
2013). Whilst, for mentor, time constraints and insufficient mentor training 
were some of the major drawbacks (Wong, et al., 2013). These findings also 
reflected by other studies (Heirdsfield et al., 2008; Schwartz, et al., 2012). 
Nonetheless, overall students perceived positively toward peer-mentoring in 
helping one‟s personal growth and development (Wong, et al., 2013). 
 
In view of the benefits facilitated by peer-mentoring, a peer-mentorship 
programme was developed and subsequently introduced to the Hong Kong 
Institution of Vocational Education (HKIVE).  It intended to create a self-
directed learning environment within campuses and equip students with skills 
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in enhancing personal growth and development so they can take initiative in 
learning and actively reflect upon their learning experiences during activity 
organisation as well as goal setting and execution. The peer-mentorship 
programme was named IVElite and was developed using an outcome-based 
education approach.  Its name represented the seven attributes the peer-
mentorship programme was aiming to deliver, namely: Initiative; Value, 
Empowerment, Learning, Independence, Teamwork and Engagement.  In 
addition, based on a peer-mentoring model, students are encouraged to 
communicate and share their learning (VTC, 2012).  
 
The programme began at the start of each academic year. It was an open 
programme developed by the Student Development Office and students were 
free to enrol.  Newly joined students acted as mentees and were guided by 
the programme‟s mentors who have been in the programme for more than a 
year.  Workshops and meetings where skills were transferred to the students 
were conducted regularly.  Students were then asked to practice the skills 
they have learnt by organising variety of activities around the campus. 
Mentors would act as guidance, overseeing the student projects and providing 
guidance where necessary.  During the process of organising activities, 
mentors also evaluated student performance. Unlike other programmes, the 
students would be asked to evaluate their own performance periodically as 
well.  Both evaluations were then matched against each other to provide 
students with insights about their performance in the programme.  After 
completing a year of the programme, participants were asked to contribute for 
a second year as mentors to guide newly recruited mentees.  Further training 
for becoming mentors would be provided by the programme‟s project officers 
to equip them with skills and knowledge required to guide the mentees the 
way they were guided by their mentors during the first year of the programme 
(VTC, 2012).  
 
In the past, studies on peer-mentoring have been of qualitative nature, 
involving interviews and focus group discussions, aiming to evaluate the 
outcome based on students‟ own perceptions. There is a lack of quantitative 
studies to measure the impact associated with peer-mentoring on students. 
The present study thus aims to fill that hole by evaluating the differences 
among attributes between students who participated in the peer-mentorship 
programme and students who did not.  To reiterate, the attributes in question 
for the present study are personal growth, autonomy, self-regulation, 
interpersonal competency, and teamwork skill.  As a result, the present study 
uses five validated instruments that were specifically aiming to measure the 
above attributes and hypothesised that students who participated in the peer-
mentorship programme would fare better in all aspects than students who did 
not participated in the programme.  
 
Methods 
 
A total of 262 students from various disciplines enrolled in the peer-
mentorship programme during the academic year of 2010 – 2012.  For the 
purposes of analysis, the present study divided all IVElite enrolees into three 
groups: senior mentors who have been in the programme for over 2 years 



Wong, To, Kowk & Lee   Peer-Mentorship Program in Hong Kong 

24  TMC Academic Journal, 2016, 10(2): 21 - 39 

(joined in academic year 2010/11), mentors who have been in the program for 
over one year (joined in academic year 2011/12), and finally mentees who 
have only been in the programme at the time of the survey (joined in 
academic year 2012/13).  
 
All IVElite participants were asked to fill in a questionnaire but stated that the 
participation was entirely voluntary.  The questionnaire contains five validated 
instruments that intended to measure students‟ aptitudes in each of the 
aforementioned area. The questionnaire is also stratified distributed to other 
IVE students who did not participate in the IVElite programme but with similar 
backgrounds, allowing us to compare the differences between IVElite and 
Non-IVElite students.  
 
Instruments 
 
As stated earlier, a total of five validated instruments composed a 
questionnaire for distribution to IVElite members and students across the 
campus.  The five validated instruments were (1) Personal Growth Initiative 
Scale (Robitschek, 1998); (2) Sociopolitical Control Scale for Youth, 
measuring empowerment (Peterson et al, 2011); (3) Selection, Optimization, 
and Compensation Questionnaire, measuring self-regulation (Baltes, et al., 
1995); (4) Adolescent Autonomy Questionnaire (Noom et al, 2001); and (5) 
Interpersonal Competence Questionnaire (Buhrmester et al, 1988). These 
instruments were specifically chosen for the present study to measure 
individual attributes that are in questions, namely personal growth, autonomy, 
self-regulation, interpersonal competency, and teamwork skill. 

 
Personal Growth Imitative Scale (PGIS) 

PGIS aimed to assess the initiative of an individual in the engagement of 
personal growth and is chosen to measure students‟ personal growth in 
present study. There were nine summative items using a six-point Likert-like 
scale and the instrument was not discriminative of age, gender, income or 
educational background (Robitschek, 1998).  It had good internal consistency 
(α=.73-.90) and score was relatively stable over time (Robitschek, 1998). In 
the present study, the scoring ranged from 1 to 6 denoting “disagree strongly” 
to “agree strongly”. The internal consistency in here is α=.85. 

 
Sociopolitical Control Scale for Youth (SPCS-Y) 

SPCS-Y consisted of 17 items in a five-point Likert scale with 1 denoting 
“strongly disagree” to 5 denoting “strongly agree”.  Confirmatory factor 
analysis revealed SPCS-Y to be a two factor model and hence two sub-
domains: Leadership Competence (SPCS-LC), and Policy Control (SPCS-
PC), with eight and nine items, respectively (Peterson, et al., 2011).  SPCS-Y 
was derived from SPCS (α=.69) (Zimmerman & Zahniser, 1991) which was 
used to measure psychological empowerment by assessing an individual‟s 
psychological sense of agency in social and political matters (Voight, 2010). 
The internal consistency in the present study is α=.82. 
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Selection, Optimization, and Compensation Questionnaire (SOCQ) 
SOCQ was developed with the intention to assess an individual‟s self-
regulation. To be specific, it measures elective selection, optimisation, and 
compensation for successful life-span development (including adolescence) 
across all aspects of life functioning (Baltes, et al., 1995; Freund & Baltes, 
1998; Gestsdottir, et al., 2010).  The present study used the four constructs 
model by Gestsdottir, et al. (2010).  The 24 items are divided into the four 
constructs of elective selection (SOC-ES), loss-based selection (SOC-LS), 
optimisation (SOC-O) and compensation (SOC-C).  According to Chou & Chi 
(2008), the SOCQ had a high reliability and validity. The internal consistency 
in here is α=.87. 

 
Adolescent Autonomy Questionnaire (AAQ) 

AAQ had 15 items equally divided into three sub-domains of five items each, 
the three sub-domains are Attitudinal Autonomy (AAQ-AA), Emotional 
Autonomy (AAQ-EA), and Functional Autonomy (AAQ-FA).  Each item was on 
a five-point scale ranging from “difficult” to “easy” (Noom, et al., 2001).  In this 
study, we were interested in measuring students‟ independence, which 
consisted of understanding their ability to state a goal (AAQ-AA) and think 
strategically (AAQ-FA), before acting upon a goal without parents and peers 
present for emotional dependence (AAQ-EA). The internal consistency in here 
is poor (α=.39)  

 
Interpersonal Competence Questionnaire (ICQ) 

ICQ consisted of 40 items in a five-point scale aimed to measure 
interpersonal aptitude.  It was based on five aspects of interpersonal 
relationships: initiation, negative assertion, disclosure, emotional support, and 
conflict management (Buhrmester, et al., 1988).  Interpersonal competence is 
aimed at measuring one‟s relationship with peers, an element that constitutes 
a major aspect of team formation and teamwork, and is therefore a major 
predictor of project development (Strang, 2009). The internal consistency in 
here is α=.87. 
 
Data Collection and Analysis 
 
All students are Chinese and their participation was entirely voluntary. Each 
participant was given a self-administered questionnaire that contained the 
aforementioned instruments.  All questionnaires were collected by project 
officers and data obtained was input to form a database.  After data entry, 
questionnaires were then archived for storage and subsequently destroyed to 
ensure anonymity upon completion of the present study.  Descriptive statistics 
were used to summarise the demographic characteristics of participants.  An 
independent t test was used to test the difference of the means of the items 
between IVElite participants and non-IVElite participants, and between 
genders of all participants.  One-way ANOVA was adopted to test differences 
of the mean among various types of participants, namely senior mentors, 
mentors, mentees and non-IVElite students.  All data was analysed using the 
Statistical Package for the Social Sciences (SPSS) version 20. 
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Results 
 
A total of 262 IVElite and 307 Non-IVElite students participated in this study.  
After removing incomplete data sets, a total of 260 IVElite and 279 Non-
IVElite students were retained for analysis.  Out of all participants in the 
present study, 305 were males with a majority of them being business (n=236; 
43.8%) or engineering students (n=142; 26.3%).  The rest come from applied 
science, childhood education & community services, design, and hospitality 
disciplines with each category making up 10% or less of the sampled 
population.  Among all IVElite members who participated, 24 were senior 
mentors and 50 were mentors.  Males made up over half of the students in 
this study.  No significant relationship was found in baseline study between 
IVElite and Non-IVElite students indicating the homogenous nature of the 
samples. Table 1 provides a summary of the demographic characteristics in 
detail. 
 
Except for PGIS, because of its one-factor construct, and AAQ, correlations 
were found between constructs within each instrument (see Table 2); which 
were consistent with previous studies (Buhrmester, et al., 1988; Peterson, et 
al., 2006; Rollero, et al., 2009; Gestsdottir, et. al., 2010; Chou & Chi, 2013).  
For Adolescent Autonomy Questionnaire (AAQ), significant correlation 
relationships were found between Attitudinal Autonomy (AAQ-AA) and 
Emotional Autonomy (AAQ-EA) as well as between Emotional Autonomy 
(AAQ-EA) and Functional Autonomy (AAQ-FA), but the strength of the 
relationships was small.  Correlation between Attitudinal Autonomy (AAQ-AA) 
and Functional Autonomy (AAQ-FA) was not significant with the strength of 
the relationship being close to zero.   
 
Correlations between instruments‟ domains were also found to be significant.  
Once again, an exception was found for AAQ where the internal constructs 
only form a weak relationship against other instruments‟ domains and many of 
them were not significant.  Attitudinal Autonomy (AAQ-AA) was found to be 
almost independent from all constructs of other instruments and many were 
negatively correlated, indicating the higher score of Attitudinal Autonomy 
(AAQ-AA) and the lower scores of Personal Growth (PGIS), Sociopolitical 
Control Scale for Youth (SPCS-Y), Selection, Optimization and Compensation 
Questionnaire (SOCQ) and Interpersonal Competence Questionnaire (ICQ).  
It is interesting to note that only Emotional Support (ICQ-ES) and Conflict 
Management (ICQ-CM) formed a medium strength relationship with Selection, 
Optimization, and Compensation Questionnaire (SOCQ) and all other 
correlation coefficients were small.  No significant relationship can be found 
between Attitudinal Autonomy (AAQ-AA) and Negative Assertion (ICQ-NA) or 
between Emotional Autonomy (AAQ-EA) and Negative Assertion (ICQ-NA).  
Similar correlative patterns were found when data was broken down and 
samples‟ participation in peer mentorship programme was taken as an 
instrument of control. 
 
Upon examination, no significant relationship existed between genders. 
However, it was found that IVElite members have overall higher mean scores 
than non-IVElite members on almost all constructs, except for Attitudinal 
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Autonomy (AAQ-AA).  No significant differences were found for Personal 
Growth Initiative (PGIS), Attitudinal Autonomy (AAQ-AA), Negative Assertion 
(ICQ-NA) and Disclosure (ICQ-D) between IVElite and Non-IVElite students 
whilst significant differences were found across the other domains (see Table 
3).  However, for the latter, the effect size of the significant differences found 
ranged from small (Cohen‟s d = 0.007) to between small and medium 
(Cohen‟s d = 0.04).  
 
When taking participants‟ roles as a control, senior mentors scored the 
highest across all domains, except for Personal Growth (PGIS) where 
mentors had the highest scores and Conflict Management (ICQ-CM) where 
mentee had the highest score.  Non-IVElite members scored the lowest 
across all constructs except for Elective Selection (SOC-ES) and Attitudinal 
Autonomy (AAQ-AA).  Significant differences were found in PGIS, SPCS-LC, 
SPCS-PC, SOC-LS, SOC-O, SOC-C, AAQ-EA, ICQ-I, ICQ-ES (see Table 4).  
On closer examination, Tukey‟s HSD test showed that significant relationships 
existed mostly between mentee and Non-IVElite members as well as between 
senior mentors and Non-IVElite members.  For Personal Growth (PGIS), 
mentors scored significantly higher than mentee and Non-IVElite members, 
whereas mentees scored significantly higher than Non-IVElite members in 
Conflict Management (ICQ-CM).  Non-IVElite members also scored 
significantly the lowest in Emotional Support (ICQ-ES).   
 
Since no significant differences between senior mentors and mentors could 
be found so the present study grouped the two roles into one against mentees 
and Non-IVElite members (result not shown).  Similar results were obtained 
however, except for Functional Autonomy (AAQ-FA) where significant 
difference was found after grouping [without grouping: F(3, 535) = 2.21, 
p>0.05; after grouping: F(3, 535) = 3.39, p<0.05].  Nevertheless, the effect 
size was very small (Cohen‟s d = 0.006).  
 
On comparing only students in the programme (result not shown in table), 
PGIS [F(2, 257) = 5.70, p<0.01] and SPCS-PC [F(2, 257) = 4.42, p < 0.05] 
were the only two constructs to have showed significant differences among 
members.  For Personal Growth (PGIS), significant differences only existed 
between mentors (mean = 37.58; SD 6.13) and mentee (mean = 34.56; SD 
6.07).  Whereas, for Policy Control (SPCS-PC), senior mentors (mean = 31.75; 
SD 4.51) scored significantly higher against mentors (mean = 28.90; SD 5.09) 
and mentees (mean = 28.88; SD 4.33).  On grouping senior mentors and 
mentors for comparison against mentees, a significant difference remained for 
Personal Growth (PGIS) [t(258) = 3.35; p<0.01; η2 = 0.04].  However, no 
significance was found between mentors and mentees for Policy Control 
(SPCS-PC) whilst Optimization (SOC-O) showed significant difference [t(258) 
= 1.97, p=0.05;η2 = 0.01).  
 
Discussion 
 
Previous studies have demonstrated that peer mentoring programmes can 
have a positive effect on freshmen‟s performance, assisting their transition 
into the tertiary education environment (Rodger & Tremblay, 2003; Adam, et 
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al., 2011), and facilitating their personal growth and development (Beltman & 
Schaeben, 2012).  These positive effects also extended to benefit senior 
students who are acting as mentors (Leung & Bush, 2003; Beltman & 
Schaeben, 2012), improving their interpersonal competence; gaining self-
satisfaction and self-worth as well as fostering professional development 
(Leung & Bush, 2003; Heirdsfield, et al., 2008b; Adam, et al., 2011). 
 
Students in the IVElite programme, on average, perceived themselves to have 
higher personal growth initiative - an intentional engagement in the process of 
change during personal growth and development (Robitschek, 1998).  
However, the impact was not significant, possibly because students in the 
programme overly relied on mentors‟ input during activities.  This argument 
can be substantiated when we took the role of participants as control.  Senior 
mentors were the first group of students who participated in the programme.  
The mentors at the time were adult project officers who created the 
programme.  Project officers‟ extensive knowledge and understanding of the 
programme may provide more support and guidance to students than 
anticipated; rendering the first group of students to be less active in their 
engagement in participating programme activities.  During the second year of 
the programme, senior mentors group led the second group in running the 
programme activities, it is reasonable to surmise that their knowledge and 
understanding of the programme was not as thorough as project officers and 
they were inexperienced with the mentorship role.  However, these two 
factors may actually be beneficial for the students in mentors group, 
necessitating self-development over reliance upon others.  This may explain 
why the mentors group scored the highest in this construct.  The present 
study suggests that as the peer-mentorship programme continues the reliance 
of junior members on senior members would slowly disappear.  Longitude 
study may be needed to test this hypothesis. 
 
Participants, who possess good self-perceived leadership skills and self-belief 
of voicing their opinions influentially, are vital to group activities, meetings, 
and organisation.  Students in the programme clearly demonstrated better 
leadership competence (self-perception of one‟s ability to organise a group of 
people) and policy control (self-perception of one‟s ability to influence policy 
decisions).  This corresponds to self-empowerment, one of the attributes that 
the peer-mentorship programme was intended to bring out.  In addition, high 
policy control could influence individual attachment to a community, as 
suggested by Peterson, et al. (2011).  With good leadership competence and 
individual attachment to a community, one can improve his participation in 
community and school settings. Therefore, it is reasonable to argue that the 
peer-mentorship programme can indeed improve students‟ sense of 
attachment (engagement/belonging) and improve students‟ participation in 
school activities, aiding the transition from secondary to tertiary education 
environment.  Future studies may need to find a way to access one‟s 
engagement to clarify this argument.  
 
Students in the programme also showed higher intentional self-regulation, 
which is vital for normal human functioning (Gestodottir, et al., 2010; Chou & 
Chiu, 2001) and can substantially improve students‟ ability to achieve long-
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term goals (Duckworth, et al., 2011).  However, significant differences did not 
exist for elective selection (SOC-ES).  These points may indicate that the 
programme enables students to learn independently (optimization or SOC-O) 
and to execute actions needed to attain goals with available resources.   
 
A component of the programme is to reconstruct actions on crisis during goal 
reaching (compensation or SOC-C) or finding a new goal when the initial goal 
becomes unviable (loss based selection or SOC-LB).  However, it was 
discovered that students were not confident in choice making or goal selection.  
As a result, mentees often encountered difficulties during the initial stage of 
organising activities, such as setting too many goals, and may therefore often 
require mentors to assist in removing some objectives.  Mentors may also be 
overprotective and provided too much guidance during decision making 
processes.  It is understandable that the students are overly ambitious, 
considering people often have many goals during their development 
(Heckhausen & Gollwitzer, 1987; Wentzel, 1989; Gollwitzer, 1990; 
Heckhausen, 1991; Oettingen, et al., 2000). They do not realise that time and 
resources are finite, and fantasise about the achievement before action was 
yet to begin (Oettingen, et al., 2000).  Often, they give up too quickly when 
fantasies do not materialise (Gestodottir, et al., 2010). Programme mentors 
may need to help students realise reality when setting goals, avoiding 
constant readjustments during execution caused by time constraints and 
limited resources (Geldhof, 2011).  Having said that, loss-based selection 
presents students with an opportunity to crisis management, which is an 
integral part of adaptive development (Gestodottir, et al., 2010). 
 
Autonomy was probably the most poorly achieved attribute in the programme. 
This was showed in the results, where the strength of the interrelation within 
the constructs of autonomy was small. Students in the study believed 
themselves to have significantly higher emotional and functional autonomy, 
being able to define goals, plan, and execute them independently. Despite 
this, they were not confident of their attitudinal autonomy (AAQ-AA) which 
referred to one‟s cognitive process of choosing and defining a goal, thinking 
before acting.  This finding is congruent with the Elective Selection (SOC-ES) 
finding where students showed difficulty in selecting a goal.  It is interesting to 
note that students not in the programme and those on their first year of the 
programme scored better on average in Attitudinal Autonomy (AAQ-AA) than 
senior mentors and mentors.  This can be explained by the aforementioned 
possibility that senior mentors may be overly reliant on their superiors or their 
superiors may be overly protective.  Alternatively, students outside the 
programme are often required to independently decide during goal selection 
and they acquire the skill on a trial and error basis, resulting in greater self-
assurance in this aspect. 
 
However, students in the mentorship programme showed confidence 
regarding their own choice of goals once a decision has been made 
(emotional autonomy or AAQ-EA) and confidence in subsequently planning 
and executing action (functional autonomy or AAQ-FA) which also confirms 
the SOC findings.  It is further supported by the medium strength correlative 
relationship between functional autonomy and optimisation.  Once a decision 
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was made after a thorough discussion and self-reflection, confidence on goal 
selection is thus established.  However, finding strategies to achieve goals is 
an acquired skill that students not in the programme would have to learn on 
their own.  Therefore, it is not surprising to find that students in the program 
score higher in these two constructs.  Students can learn self-regulatory 
strategies by being taught techniques in goal setting and goal striving as well 
as transforming plans into action, skills which can be used to achieve and 
improve long term academic goals (Duckworth, et al., 2011; Oettingen, et al., 
2000).  It showed that the programme was able to help students gain 
confidence in their skills of goal selection, planning, and execution.  
 
Interpersonal competence is vital for team-building and teamwork.  Strang 
(2009) suggested that good interpersonal competence of individuals during 
teamwork could predict the success of project development.  In addition, 
interpersonal competency can enhance socialising environment and provide 
an opportunity for students to build interactive relationships (Beltman & 
Schaeben, 2012).  The peer-mentorship programme has helped students to 
develop three aspects of this attribute; they are initiation, emotional support, 
and conflict management.  These findings suggested that students in the 
programme were better at initiating interaction in a newly formed relationship; 
providing emotional support for others, as well as handling conflicts arising in 
close relationships.   
 
However, it may not be surprising to find that students have difficulty 
expressing negative emotions and expressing displeasure with others when 
conflicts arise. No significant differences were found in the assertion of 
personal rights and displeasure with others (negative assertion) and self-
disclosure of personal information (disclosure). Present findings may be 
partially affected by Chinese culture.  Chinese speaking practice tends to 
preserve harmonising interpersonal relationship and shy away from direct 
confrontation (negative assertion) (Gao, 1998).  Future study is required to 
confirm or deny and subsequently clarify the effects of cultural background 
upon conflict management. 
 
Since programme participants may form a close bond with each other, they 
may “cave in” during conflict.  This may be the reason why mentee scored 
slightly higher in negative assertion than mentors and scored the highest in 
conflict management.  As opposite to the mentors and senior mentors, at the 
time of the survey mentees were still in the process of developing 
relationships with each other and under situations such as this, conflict 
management involving rational confrontation (negative assertion) is vital for 
friendship establishment and team building.  This may also explain the 
relatively small strength relationship between negative assertion and conflict 
management.   
 
In contrast, disclosure often requires trust, which must be established based 
on deep bonding between members.  Though peer mentoring can provide an 
environment and opportunity for individuals to build trust within an 
organisation (Mavrinac, 2005), it is an interpersonal quality that is perhaps not 
common in Chinese culture, which does not embrace the value of trusting 
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someone with personal information and one‟s vulnerable sides.  Nevertheless, 
for those who were more expressive in disclosing personal matters, they were 
more able in overall interpersonal competence. Examples include the initiation 
to form a new relationship, greater willingness to confront and establish 
personal rights, providing emotional support for others, and superior conflict 
management, it is thus unsurprising to find a  medium to strong strength of 
relationship among these attributes when disclosure was taken as control.   
 
With the above discoveries in mind, the programme may need to evaluate and 
perhaps further strengthen the training on these aspects of interpersonal 
competent quality.  
 
However, not all the attributes intended by the peer-mentorship programme 
were assessed in the current study owing to the fact that value and 
engagement (sense of belonging) are difficult to be assessed using universal 
psychometrically based instruments. In addition, learning could be reflected 
by the student‟s academic performance, and thus their GPA score may prove 
to be an invaluable dataset. It was unfortunate that GPA score was yet to be 
available at the time when the study was conducted. 
 
Conclusion 
 
The hypothesis of the present study was partially supported; the peer-
mentorship programme had indeed assisted students‟ personal growth and 
development in various aspects to a certain extent.  Students in the 
programme demonstrated more initiative and independence, and a better 
sense of self-regulation, as well as possessing better interpersonal 
competency.  These differences seem to happen concurrently and in an 
interrelated fashion to influence students‟ personal growth and development.  
However, the programme was unable to help students with their 
indecisiveness in goal selection and inexpressiveness in negative situations.  
In the future, the programme shall attempt to further strengthen and focus on 
these attributes to ensure a complete, all around, personal growth and 
development. 
 
As a result of the programme being newly launched, pre- and post-test was 
not possible, future study should examine the differences between 
programmes.  Since all the instruments used in this study only assesses the 
self-perception of participants, objective assessments, such as the use of 
GPA scores, may provide more accurate information regarding subjects‟ 
changes in terms of their academic performance resulting from the 
programme. Furthermore, the use of objective assessments may also help to 
evaluate the efficiency of the peer-mentorship programme. In sum, the 
programme shows strong signs of being beneficial to students‟ overall 
development. Nonetheless, it can be improved and further study needs to be 
conducted.  
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Table 1  Demographic Information of the IVElite Participants and Non-IVElite 
Participants   

  IVElite 
n = 260 
(%) 

Non-
IVElite 
n = 279 
(%) 

Total 
N = 539 
(%) 

     
Gender  Male 147 

(56.5) 
158 
(56.6) 

305 
(56.6) 

 Female  113 
(43.5) 

121 
(43.4) 

234 
(43.4) 

     
Roles Senior Mentor 24 (9.2)  24 (4.5) 
 Mentor  50 (19.2)  50 (9.3) 
 Mentee  186 

(71.6) 
  186 

(34.5) 
 Non-IVElite Member  279 

(100.0) 
279 
(51.8) 

     
Disciplines  Applied Science 19 (7.3) 19 (6.8) 38 (7.1) 
 Business Administration 108 

(41.5) 
128 
(45.9) 

236 
(43.8) 

 Child Education & 
Community Services  

5 (1.9) 8 (2.9) 13 (2.4) 

 Design Printing Textiles & 
Clothing  

11 (4.2) 2 (0,7) 13 (2.4) 

 Engineering 74 (28.5) 68 (24.4) 142 
(26.3) 

 Hotel Service & Tourism 
Studies 

22 (8.5) 35 (12.5) 57 
(10.6) 

 Information Technology 21 (8.1) 19 (6.8) 40 (7.4) 
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Table 3  Effect of mentoring programme among students on 
different attributes 

 
Attributes  Instruments Participants t (537) 
    
  IVElite 

(n = 260) 
Mean (SD) 

Non-IVElite 
(n = 279) 
Mean (SD) 

 

     
Personal 
growth 

PGIS 35.36 (6.17) 34.87 (6.08) 0.929 

     
Self-
empowerment 

SPCS-LC 26.57 (4.57) 24.87 (4.88) 4.184** 

 SPCS-PC 29.15 (4.56) 27.23 (4.70) 4.820** 
     
Self-regulation SOC-ES 20.91 (3.37) 20.86 (3.43) 0.174 
 SOC-LS 21.83 (3.48) 21.00 (3.62) 2.711** 
 SOC-O 22.14 (3.00) 21.32 (3.14) 3.093** 
 SOC-C 22.75 (2.92) 21.78 (3.65) 3.413** 
     
Autonomy AAQ-AA 15.38 (2.47) 15.56 (2.50) 0.851 
 AAQ-EA 17.98 (2.28) 17.39 (2.65) 2.794** 
 AAQ-FA 16.60 (2.62) 16.05 (2.68) 2.424* 
     
Interpersonal 
skills 

ICQ-I 28.56  (4.14) 26.99 (4.68) 4.102** 

 ICQ-NA 25.86 (4.23) 25.69 (4.43) 0.445 
 ICQ-D 26.32 (4.66) 25.64 (4.76) 1.679 
 ICQ-ES 30.43 (3.90) 28.77 (4.55) 4.535** 
 ICQ-CM 28.16 (4.14) 27.44 (4.07) 2.027* 
     
** p < 0.01; * p < 
0.05 
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Table 4  Effect of mentoring programme among students of 
different roles on different attributes 

Attributes  Instru
ments 

Participants’ role F (3, 
535) 

    
  Senior 

Mentor 
(n = 24) 
Mean 
(SD) 

Mentor 
(n = 50) 
Mean 
(SD) 

Mentee 
(n = 186) 
Mean 
(SD) 

Non-
IVElite 
(n = 279) 
Mean 
(SD) 

 

       
Personal 
growth 

PGIS 36.88 
(5.85) 

37.58 
(6.13) 

34.56 
(6.07) 

34.87 
(6.08) 

4.08** 

       
Self-
empowerme
nt 

SPCS-
LC 

28.29 
(4.78) 

26.54 
(4.37) 

26.36 
(4.57) 

24.87 
(4.88) 

7.04 
** 

 SPCS-
PC 

31.75 
(4.51) 

28.90 
(5.09) 

28.88 
(4.33) 

27.23 
(4.70) 

10.65*
* 

       
Self-
regulation 

SOC-
ES 

21.75 
(3.33) 

21.08 
(3.63) 

20.75 
(3.30) 

20.86 
(3.43) 

0.673 

 SOC-
LS 

22.96 
(3.21) 

21.80 
(3.46) 

21.70 
(3.51) 

21.00 
(3.62) 

3.35* 

 SOC-
O 

23.42 
(2.87) 

22.38 
(2.94) 

21.91 
(3.00) 

21.32 
(3.14) 

5.06** 

 SOC-C 23.71 
(3.14) 

22.88 
(3.30) 

22.59 
(2.77) 

21.78 
(3.65) 

4.66** 

       
Autonomy AAQ-

AA 
15.25 
(2.33) 

14.86 
(1.95) 

15.53 
(2.60) 

15.56 
(2.50) 

1.23 

 AAQ-
EA 

18.38 
(2.26) 

18.18 
(2.65) 

17.88 
(2.18) 

17.39 
(2.65) 

2.99* 

 AAQ-
FA 

17.04 
(2.18) 

16.62 
(2.73) 

16.54 
(2.65) 

16.05 
(2.68) 

2.21 

       
Interpersona
l skills 

ICQ-I 29.46 
(4.58) 

28.26 
(4.37) 

28.52 
(4.02) 

26.99 
(4.68) 

6.01** 

 ICQ-
NA 

26.88 
(4.05) 

25.46 
(4.10) 

25.83 
(4.23) 

25.69 
(4.43) 

0.65 

 ICQ-D 26.42 
(4.04) 

26.36 
(4.78) 

26.30 
(4.72) 

25.64 
(4.76) 

0.94 

 ICQ-
ES 

31.17 
(3.58) 

30.84 
(3.44) 

30.23 
(4.05) 

28.77 
(4.55) 

7.38** 

 ICQ-
CM 

27.38 
(3.62) 

27.94 
(4.88) 

28.32 
(3.97) 

27.44 
(4.07) 

1.81 

       
** p < 0.01; * p < 0.05 
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Table 2  Correlations Matrix of each Instruments‟ Constructs 
 

 SPCS-
LC 

SPCS-
PC 

SOC-
ES 

SOC-
LS 

SOC-
O 

SOC-
C 

AAQ-
AA 

AAQ-
EA 

AAQ-
FA 

ICQ-I ICQ-
NA 

ICQ-D ICQ-
ES 

ICQ-
CM 

PGIS .503** .444** .466** .349** .514** .297** -
.113** 

.034 .316** .132** .205** .248** .278** .278** 

SPCS-
LC 

 .451** .271** .264** .378** .187** -.031 .033 .424** .367** .197** .258** .259** .250** 

SPCS-
PC 

  .286** .298** .397** .306** -.002 .154** .363** .387** .226** .304** .283** .232** 

SOC-
ES 

   .550** .598** .379** -.055 .167** .288** .244** .224** .183** .279** .301** 

SOC-
LS 

    .475** .500** .030 .318** .235** .216** .186** .202** .352** .322** 

SOC-O      .493** .094* .253** .335** .318** .195** .257** .414** .408** 
SOC-C       .012 .293** .173** .276** .123** .240** .348** .309** 
AAQ-
AA 

       .131** .055 .037 .060 .063 .004 .029 

AAQ-
EA 

        .160** .222** .022 .136** .282** .346** 

AAQ-
FA 

         .350** .152** .247** .242** .333** 

ICQ-I           .325** .556** .472** .395** 
ICQ-
NA 

           .394** .296** .151** 

ICQ-D             .495** .349** 
ICQ-ES              .544** 
N = 539; ** p < 0.01; * p < 0.05 
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PGIS = Personal Grown Initiative Scale; SPCS-LC = Leadership Competence of the Sociopolitical Control Scale for Youth; SPCS-
PC = Policy Control of the Sociopolitical Control Scale for Youth; SOC-ES = Elective Selection of the Selection, Optimization and 
Compensation Questionnaire; SOC-LS = Loss-Based Selection of the Selection, Optimization and Compensation Questionnaire; 
SOC-O = Optimization of the Selection, Optimization and Compensation Questionnaire; SOC-C = Compensation of the Selection, 
Optimization and Compensation Questionnaire; AAQ-AA = Attitudinal Autonomy of the Adolescent Autonomy; Questionnaire; AAQ-
EA = Emotional Autonomy of the Adolescent Autonomy Questionnaire; AAQ-FA = Functional Autonomy of the Adolescent 
Autonomy Questionnaire; ICQ-I = Initiation of the Interpersonal Competence Questionnaire; ICQ-NA = Negative Assertion of the 
Interpersonal Competence Questionnaire; ICQ-D = Disclosure of the Interpersonal Competence Questionnaire; ICQ-ES = 
Emotional Support of the Interpersonal Competence Questionnaire; ICQ-CM = Conflict Management of the Interpersonal 
Competence Questionnaire 
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Abstract 

 
This paper aims to discuss the effects, both positive and negative of investments 
in development countries by multinational companies. Although such investments 
leads to improvements in living standards by providing opportunities for paid 
employment that would otherwise not be available, it brings about certain extents 
of drawbacks of these multinational companies in these host counties. Are the 
host countries at the mercy of these companies’ exploitation of both renewal and 
non-renewal resources? Should such investment be therefore encouraged?  
 
Keywords: Investments, multinational companies, job opportunities, improved 
living standards, resources, pros and cons. 

 

 
INTRODUCTION 

 
Globalization has led to increasing rate of investment between countries creating 
benefits for both parties (World Health Organization, 2015).  Multinational 
corporations often look for ways to reduce their operation cost while developing 
countries hopes to get out of poverty, this make them the perfect mate for each 
other. This perfect combination however is too good to be true because other 
than benefits for both sides, the complication arise from these investment cannot 
be brush aside. 
 

Developing Countries 
 
There are a few definition of developing countries by several organisations and 
they used different indicators to define developing countries. As stated on The 
International Statistical Institute (ISI), there are currently 139 developing 
countries as of year 2014 and Gross National Income (GNI) of US$11,905 and 
less are categories as developing countries (Isi-web.org, 2015). While World 
Trade Organisation (2015) claimed they do not have a definition, however the 
countries will declared themselves as “developed” or “developing” but is 
subjected to the agreement of other member countries. The World Bank (2012) 
define a developing country whereby most of its population are living in poverty 
and its low-performing economy is largely depending on agriculture. Moreover, 
the highly scattered populations have little access to the health and education 
systems thus technological innovation is rare and the country may be facing 
political instability (The World Bank, 2012). Another characteristic of developing 
countries is their inability to reproduce an advance fighter aircraft even if they are 
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able to acquire one because of the advance engineering capability needed 
(Hallion, Cliff and Saunders, 2012).  
 
Multinational Corporations (MNCs) 

 
Multinational Corporation refers to a company that has venture overseas with 
facilities and other asset in multiple countries (Guru, 2014). Such company 
usually will have a head office in its home country where it coordinate its global 
business while having production, distribution or assembly facilities in other 
countries (BBC, 2015). The first MNC founded in 1602 was Dutch East India 
Company, which was created to compete with the English and Portuguese in 
Asia and became the largest trading company in the world (Van Elderen, 2011). 
Other terms for Multination Corporation includes transnational corporation, 
international or global corporation and there are several reasons why a company 
decided to venture abroad (Satnalika, 2013).  
 
In order for the business to grow, Multinational Corporations expand beyond their 
home countries to seek out new potential markets which allow them to be more 
competitive especially when their products are new to the foreign market (Hamel, 
n.d.). The setup of a distribution centres in the new market also means the 
company will have quicker response to the market demand than its competitors. 
The other main reason why a MNC venture abroad to developing countries is to 
cut costs as it open up the pathway to cheaper labour and land (BBC, 2015). 
This allows the company to achieve economic of scale as compare to their 
competitors and at the same time increase their profit margin. In addition, raw 
resources may not be available in its home country or is costly to obtain, 
therefore by entering foreign market, it lets MNCs to gain access to resources at 
a less costly price (Globalization101, n.d.).  
 
Reduced Taxes offer by the country also plays a part in attracting the MNCs to 
set up their business in their country. Furthermore, fluctuations in exchange rate 
may also lead to the shift of production plants as it affect the profit of the 
company (Globalization101, n.d.). MNCs have huge influential in the economy of 
the countries as they hold the copyright thus the host countries is not able to 
manufacture the product without consent (Boundless, n.d.). This means the host 
countries are not growing, instead they are stuck with low level jobs that MNCs 
assign to them. Some of the popular MNCs includes Google, SAS institute and 
NetApp (Hackett, 2014). Singapore was one of the first third world country that 
welcome MNCs to set up its business in 1960 (Natarajan and Tan, 1992). 
 
There will definitely be benefits and shortcomings when multinational 
corporations make investment in developing countries. Some benefits may 
seems to be little, however it still assist the countries to move forward. While the 
shortcomings may be so severe that it hold back the countries from developing. 
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Benefits of MNCs to host country 
 
When the multinational corporations make their way into the developing 
countries, the benefits that they bring along can create significant impact on the 
economy of the developing country. These benefits may allow the local people to 
improve their life and assist in the growth of the country. 
 
Creating employment opportunities  

 
Multinational Corporations set up its factories in developing countries hoping to 
make use of the cheap labours and achieve economic of scale (BBC, 2015). This 
helps to create job opportunities for the locals as MNCs operations are often 
large scale thus they need many workers for the physical work. For instance, a 
Nike factories in Indonesia employ more than hundred thousand of workers for 
their production (Sicat, 2013). When more locals get hire, their standard of living 
will improved as they are being pull out of poverty. This means the locals are 
able to afford more than what they could not afford in the past. Therefore when 
the demand starts to grow, the country will need to find ways to fulfil the demand 
such as importing foreign goods. Thus the economy will start to boost.  
 
Skills  
 
Other than rising employment rate, another benefit is management philosophies 
(Zaidi, n.d.). As the local people get employed in managerial role by the MNCs, 
this allows the locals to pick up management skills. It not only help the locals to 
move up the corporate ladder, it also means they can improve their life. Other 
than management skills, depending on the types of investment MNCs made and 
the expertise they bring in, the locals are able to learn the various skills set. With 
these skills acquired, it allows the people to make progress in their job and with 
enough capability, it give rise to the opportunity of entrepreneurship.  
 
Technology transfer 

 
Since the Multinational Corporation set up its factories in the developing 
countries, they bound to transfer technologies into the countries. Although they 
may not transfer the latest technology, however it can be a technology that the 
country never have before (Aisr.org, n.d.). With the technology transfer, the skill 
of the workers will be upgraded and this means they may operate more 
sophisticated equipment. This cycles continue as MNCs starts to bring in more 
advance technologies and as workers gain knowledge and skills, it helps the 
country to move forward.  
 
Healthy competition 
 
The existence of Multinational Corporation helps to create healthy competition in 
the host countries as the domestic companies need to improve their product 
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quality and varieties so as to be able to compete with the foreign company 
(Talloo, 2007). This competition allows the domestic company to constantly push 
their limits in their research and development.  
 
Tax revenue 
 
As most countries will imposed taxes on foreign companies that set up business 
in the countries, therefore it is a source of income for the developing countries 
(Aisr.org, n.d.). In addition, as the employment rate increase, the government 
could collect income tax. With the presence of MNCs in the countries, the import 
and export rate will increase therefore the economy will also grow, this allows the 
government to impose tax on the trading goods. Using these new sources of 
income, the government can make planning to improve the status of the 
countries. 
 
Increasing product choice 

 
As more Multinational Corporations starts to invest in the developing countries, 
the rate of import and export increased. The MNC may also manufacture for 
domestic market as well as for export. Thus the domestic market are being 
exposed to more choices of products to select from. Due to these multinational 
corporation needs and wants for economic of scales, the locals may be able to 
obtain the products at a lower price than imported goods (Aisr.org, n.d.).  
 
Social Responsibility 
 
Some MNCs value the importance of corporate social responsibility thus when 
they invest in developing countries, these MNCs also make sure the local people 
benefit. For instance, Body Shop encourage fair trade where they make sure 
their materials comes from sustainable sources and their suppliers are being pay 
fairly (The Body Shop, 2015). In addition, some companies will organize charity 
work annually whereby the employees travel to the rural area to improve the 
living quality of the local people by building houses, schools and providing 
educations or food. An example is the company KMS Technology where they 
travel to Long An to provide basic necessities and food to two rural areas (Kms-
technology.com, 2013). 
 
Building of reputation 

 
The success stories of a multinational corporation and the benefits they gained 
from the host countries can determined the reputation of the country. If one 
multinational corporation has been doing well in the host country, this might 
trigger other large corporations to follow suite and locate their company in the 
developing country (Aisr.org, n.d.). Therefore, as more MNCs make investment 
in the same country, they bring in more benefits and helps the country to develop 
further. 
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Drawbacks of MNCs in host countries 

 
There are several drawbacks when Multinational Corporations invest in the 
developing countries. Most of these disadvantages happen because these MNCs 
have huge economic power and it allow them to exert control over the host 
countries.  
 
Monopoly and patent rights 
 
One of the shortcoming is the monopoly right or patent rights hold by the 
Multinational Corporation. Monopoly refer to a company having sole rights to 
distribute a particular commodity and is allow to demand for a high price 
(Boardmanclark.com, 2014). An example of monopoly rights is Royal Dutch Shell 
Company manage to strike an agreement of 25 year monopoly rights on all 
Southern Iraq natural gas (Webster, 2008). While patent rights refer to 
government granting copyright to the inventor’s invention for a certain period 
(Boardmanclark.com, 2014). This is bad for the domestic companies because 
they are not allow to distribute the products or make use of the new invention 
even when it is invented in the host countries. It will land themselves with lawsuit 
if any company reproduced or distribute the goods without permission. Thus 
even when the patent rights expired, the invention may no longer be useful for 
developing countries as it may already be an outdated invention. For instance, 
Thailand is not strong in pharmaceutical invention and MNCs holding the patent 
right prevent Thailand pharmaceutical company from growing thus widen the 
technological gap (Kuanpoth, 2010). An example is the MNC Monsanto, because 
of their greed, they try to monopolize world seed supply. This forced the Indian 
farmers to buy modified seeds from them and these seeds are being modified to 
be dependent on Monsanto agriculture tools.  This resulted in many farmers 
committing suicide as they are unable to pay their debt for all the Monsanto’s 
products (Rogers, 2009).  
 
Competition 
 
As mentioned earlier the presence of Multinational Corporations can create 
healthy competition in the host countries and allow the local companies to 
improve their products. However it can also create nasty competition between 
the Multinational Corporation and local businesses.  Multinational corporations 
have huge amount of capital which allows them to venture into different markets, 
develop new products and advertise the company which most domestic 
companies does not have the financial capability (Poudel, 2012). Moreover, the 
Multinational Corporation may own monopoly power or patent rights which stop 
the domestic companies from growing. Another advantage that Multinational 
Corporations has is economic of scale. Due to having market demands around 
the world, these foreign companies are able to manufacture large quantity at a 
much lower cost which allows them to increase their market share with their low 
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cost product (Talloo, 2007). Eventually this unequal competition will lead to the 
closing of local companies. 
 
Depletion of unrenewable resources 

 
MNCs moved into developing countries for certain reasons, this may include 
natural resources. Natural resources allows MNCs to gain huge profit however 
there is a limit to these resources. As MNCs are only interested in meeting their 
shareholders’ expectation which is to increase the profit, thus they do not care 
about the welfare of the host countries (Talloo, 2007). Once the country ran out 
of natural resources, these MNCs may move out of the countries and create 
problems such as job loss for the host country. Furthermore, these MNCs may 
not clear up the areas after they left and it could create pollutions harming the 
lives of the people. 
 
Uncertainty 

 
Multinational Corporations may not necessary display long term loyalty to its host 
countries. This indicate that these MNCs are able to move its business freely and 
sometimes at a short notice (Baafi, 2009). This is because they have huge 
financial capability and the host country may be just a stepping stone for these 
foreign companies to gain benefits. Moreover, they do not have the obligation to 
help the developing countries to grow. There are several reasons why these 
multinational corporation moved out of the host countries. One of the reason 
could be the depletion of natural resources that makes the MNCs look for new 
locations. Another reason could be the multinational corporations found cheaper 
alternatives to carry out their business operations. Political instability could be 
another reason these MNC. Hence if there are a lot of multinational corporations 
in a country, the threat of having these companies pull out anytime would cause 
uncertainty as it will have huge bad economy impact on the developing countries. 
 
Job Loss 

 
One of the concern that developing countries have when they welcome 
multinational corporates into their countries is employment issue. Even though 
these MNC create lots of jobs for the local people, they may also cause 
unemployment issue. This is because most MNC is a big company, and they do 
not have long term loyalty for the host countries (Cohen, 2007). Therefore, if they 
suddenly pull out from the country, many local people will lose their job. As the 
unemployment rate goes up, it will also create social problem within the country 
(HIBBERT, 2014). For instance, the local people may resort to robbery or 
kidnapping for living. This would create a bad reputation for the developing 
country and if the crime rate continue to soar, MNC may not be willing to make 
investment in the country. Thus the country will remain underdeveloped and live 
in poverty.  
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Loss of sovereignty 
 
Sometimes, Host country may attempts to improve the state of the nation by 
implementing policies such as pollution control or workers safety control but 
which are not beneficial to the MNC (Bagad, 2009). Thus, the MNCs may oppose 
to these policies by threatening to withdraw from the country. In many developing 
countries these multinational corporations are big players as they not only solve 
the problem of high unemployment rate, they also help to boost the economy 
(Baafi, 2009). Therefore, the danger of these corporations withdrawing are 
consider as threats to the host nation. Given their economic importance, the 
MNCs are usually able to influence the government to make amendment to their 
policies so that it will benefit them but may not be favourable for the long-term 
welfare of the people (Aisr.org, n.d.). Hence the host countries face the threat of 
losing their sovereignty. 
 
Health and safety 

 
There have been cases where Multinational Corporations are being exposed of 
neglecting the working environment and abusing its employees. As some 
developing countries are not so strict on health and safety regulations so as to 
attract investment, therefore MNCs make used of this loophole to maximize their 
profits by taking advantage of its employees (Aisr.org, n.d.). The most common 
ethical concern found in MNCs’ factories are sweat shops, where employees 
work in poor environment and receive unfair wages (Kokemuller, n.d.). A popular 
example of a company is Nike sweat shop problem in Indonesia. The workers 
always receive physical and verbal abuse from its supervisors, being forced to 
work overtime with less than minimum wages (Nisen, 2013). Another example is 
the collapse of a garment factory in Bangladesh that leads to more than 
thousands of death, one of the worst disaster in history (BBC, 2013). Many of the 
clothes produced inside the factory can be linked to several western retailers and 
MNC such as Walmart (SETHI, 2013).  
 
Due to these MNCs desire for low manufacturing cost, not only their workers 
received unfair wages, their subcontractor also employ child labour. However, 
some MNC choose to ignore this issue on the basis that these child labour are 
hired by third party (Mundy, 2014). Child labour exist because of many reason 
such as lack of education, poverty and cultural values (United Nations, n.d.). 
Examples of MNCs employing child labour are Unilever and Bayer Group. Both 
companies are involve in hiring children to work for them in the cottonseed 
business, though the children are hired by agent (Infochangeindia.org, 2013). 
Another example is a pharmaceutical corporation Pfizer, they decided to drug 
experimentation on drugs that have previously been recall back due to 
unforeseen complications (Rogers, 2009). However they test it on sick Nigerian 
children without consent from the family causing death, brain damage and 
disability (Rogers, 2009).  
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Transfer of obsolete technology 

 
Multinational Corporations usually do not transfer advance technology to the host 
country (S, n.d.). The technology that these MNCs transfer are often outdated 
technology that are just sufficient for the low level jobs that these MNCs give. 
This is to keep the host country research and development low so the developing 
countries do not experience economy growth and will not be able to compete 
with them. 
 
Sociocultural influence 
 
When Multinational corporations make investment in the developing countries, 
they bring in the sociocultural values from their home country to the host country 
(Aisr.org, n.d.). While totally changing the culture of a country is not easy, 
however anyone can still be influence especially if they work in these MNCs. 
These influences can be lifestyle or fashion and dilute the local culture which 
then increase the gap between the rich and the poor (Poudel, 2012). 
 
Economic exploitation 

 
As Multinational Corporation are profit-driven and having these corporation to 
invest in the developing countries, it expose these host countries to economic 
exploitation (Poudel, 2012). In another word, they lack social responsibility 
towards the country. Even though MNCs achieve economies of scales through 
their manufacturing process, they may not lower their product prices so as to 
earn more profits. Customers can be further exploited if the MNC have monopoly 
rights to a necessity, this makes them the sole distributor and the local people 
will have no other choices. Moreover due to little or no education, the local 
people are not able to negotiate on the little amount of wages given to them 
otherwise they may risk themselves getting fired by the MNCs (Poudel, 2012). 
Without paying fair wages, these people are stuck with poverty since they are 
unable to escape this vicious cycle.  
 
Tax Evasion 
 
Due to the economic impact that these multinational corporations have in the 
developing country, the government are willing to adhere to the terms and 
conditions offered by the MNCs (S, n.d.). This may means the MNCs pay little or 
no tax. They may also manipulate their accounts by transfer pricing so as to 
reduce their tax liability (Sheppard, 2010). 
 
Environmental pollution 
 
Multinational companies are constantly finding ways to make their production 
process to be more efficient and reduce their production cost as much as 
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possible, however the way they do it may not be environmental friendly (Aisr.org, 
n.d.). Pollution has been a main concern that the world is facing and it has 
significant impact on developing countries. While it is easier for developed 
countries to deal with these environmental pollutions because they have the 
technologies and resources, developing countries are often torn between 
conflicting goals such as sacrificing economic growth for pollution relief or vice 
versa (OMOJU, 2014). In the past few years, many companies have been 
shamed because they are not environmental friendly (Rogers, 2009). However, 
these developing countries still welcome investment from MNCs because they 
would rather opt for economic growth and sacrifice the long-term welfare of its 
people. Moreover even if the host countries set rules on pollution control, it will 
only be repel by the MNCs with threats of withdrawing from the country (Baafi, 
2009).  
 
These environmental issues are very much the cause of the disease and death in 
the developing countries. Some of pollution can be created by MNCs factories 
where they pour toxin chemical waste into the river and this river might be the 
main source of water for the local people. Other pollution can be cause by the oil 
spill of MNCs ship, killing the marine life or the local people could be facing with 
slow death by eating the poisonous fish. Often these MNCs factories released 
various gases and toxins that pollute the air and making the host countries suffer 
from health problems. Farmers, workers and children hired by these MNCs are 
also exposed to pesticide and toxin chemical making them sick. While pregnant 
women exposing to these different pollution may result in giving birth to deformed 
babies.  As much as the government of these developing countries wanted to 
lessen the pollution, they are unable to do so because of the economic powers 
these MNCs hold. Example of Multinational Corporation being environmentally 
irresponsible is Chevron, in the process of searching for oil in Ecuador and 
Bangladesh, they destroy forest, released toxic waste into the air and river that 
locals bathe, creating health problems ranging from cancer to high miscarriage 
(Rogers, 2009). 
 
Recommendation 
 
There are few ways that the developing countries could adopt in order to protect 
themselves. Although it may result in resistance from the multinational 
corporations, it has to be done to avoid being exploited. Firstly to solve the 
problem of MNCs sudden withdrawal from the country, the host country should 
have agreement on the minimum years these MNCs have to stay. If these MNCs 
decided to pull out before contract ends, they need to pay forfeit amount. This not 
only reduce the uncertainty, it also give the workers time to look for alternatives 
before these MNCs withdraw from the country. In addition, the supplies in the 
factories should be from local suppliers so as to protect the domestic company 
and promote entrepreneurship.  
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Next, to solve the pollution problems, the government should discuss with the 
MNCs on different ways of releasing the chemicals and conduct spot check on 
the companies regularly. In addition to being fine for illegal dumping of 
chemicals, another alternative is for MNCs to pay a monthly sum of disposal fee 
to the government so the host country will be in charge of reducing pollution.  
 
Subsequently, it is necessary to protect the interest of the local people especially 
against child labour. Other than actively provide education to children, MNCs 
could do their part by requesting for age verification document issued by the 
government during their hiring process (International Labour Organization, 2012). 
Other than child labour, another problem will be acquiring skills and knowledge 
for the local workers. The government can make it compulsory for all MNCs 
whereby for every certain percentage of employees in the company, at least one 
local is to be in management position. A labour union should also be created to 
make sure the workers get treated fairly and unannounced visit should be 
conduct to review the working condition these MNCs provide (Davoren, 2012). 
Additionally, the union can further protect the less educated local people by being 
the intermediary during the recruitment process, this will ensure fair treatment. 
 
Conclusion 

 
There is no doubt when multinational corporations make investment in a 
developing country, they contribute to the development of the country and 
improve the standard of living.  The biggest contribution these MNCs bring are 
employment rate as it provide the local with a source of income. However, 
sometimes their greed bought upon harms on the local people such as pollutions. 
At times, it is a group of activists that exposed the multinational corporations’ lack 
of social responsibility that open up the eyes of the society. 
 
In my opinion, investment in the developing countries by multinational 
corporations should still be encouraged because the benefits they bring can 
change the lives of many local people and the economy development of the 
countries. However to stop MNCs from taking advantage of the country, there 
should also be no corruption within the government and political instability should 
not exist in the country. Nonetheless, the government should know when to step 
up for their country and make necessary arrangement to punish the companies if 
needed.  
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Book Title: Grab That Wallet, Sushil Sharma, Tata McGraw Hill, 2012 

 
Sushil Sharma author of “Grab that Wallet” is a Post Graduate Diploma in 
Management (PGDM) from Indian Institute of Management (IIM) Bangalore. His 
work with this book has made insightful points about the financial services 
industry using simple language with financial jargons. He has a simple language 
with not much financial jargons. He highlighted the service provider and customer 
relations that have to be bridged to complete a successful sale. The Financial 
industry works on trust; he explains through this book that the basis of retaining 
or building a new customer base is only through gaining of their trust. Although 
the author suggests a procedure for financial products selling, he would have 
given more insights on the sales process. 
 
The author opens book with the question: Is there a problem? This question is 
the basic question we should all consider when we are dealing with financial 
products. Financial successes are the goals of any human, the author says that 
service providers should not take advantage of this goal, and instead they have 
to find a way to make money that will not hurt the customer. He explains how 
financial products are different from normal, physical products and how these 
differences make the sales person a vital part of the industry. However, despite 
the fact that the author makes it clear that the financial industry cannot follow the 
conventional methods of other businesses, he uses Porter’s Five Forces Theory 
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to explain how the financial industry works. The author then takes us through the 
needs arising at the various stages in the life of the customer and helps us 
understand where individual customers are likely to stand and what can be done 
by the sales person convert these needs into sales. 
 
Sharma explains briefly about all the quadrants in a Need-Portfolio Matrix and 
gives insights about how the customers in the various matrixes can be satisfied 
and how the need shift can be made within the matrix. He says that the 
Encounter Quadrant is the first stage wherein the customer will understand the 
need for the product and starts searching for it and in this stage the customer 
need’s can be satisfied with the offering of basic products and services. The 
customer then moves to the Know Quadrant where he knows about the products 
and demands additional benefits from them. At this stage the financial service 
company has to give price discounts and other benefits to satisfy the customer. 
The demand for a portfolio of products arises when the customer moves to the 
Grow Quadrant. The author says that the products in the portfolio should talk with 
each other and there should be a perfect relation between them. The Value 
Quadrant is the important quadrant that the sales person aspires to reach; for 
each customer the sales person has to devise a strategy and organisation need 
to understand this approach and grow according to the customer expectation. He 
further questions, Is the Face Trustworthy?, and emphasis the need of proper 
training and knowledge of the sales person to build trust among customers. He 
also says that we can’t blame the sales person for everything as the organization 
in which he is working plays a major role in his behaviour towards customer. 
 
As facilitators we know that these concepts have been covered in various other 
books but for a person with no knowledge this book is a good start. We feel that 
that the coverage could have been better as there is a gap while explaining the 
quadrants. This book could be used by students, teachers, salespersons, but 
they have to be careful about the guidance given because there are situations 
which has author not taken into consideration. Indeed, the author needs to work 
more on the sales person’s view on the financial industry; so that this book 
becomes more comprehensive. 
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