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Editors’ Note 
 
This volume of journal strives to combine professional relevance with a clear focus 
on higher education industry. The higher education industry is multifaceted and 
distinct that comprises dominant public universities, private universities and private 
education institutes (PEIs). This publication presents a selection of contributions that 
highlights the span of expertise in teaching and learning concerns across business, 
technology and language faculties.  
 
This volume presents articles that focused on issues, learners’ learning styles and 
strategies for academics who are interested in improving their teaching and learning 
practices in the higher education industry. The common issue seen across these 
three articles revealed the need and also the information for improving higher 
education training.  All the three articles put forward the areas affecting teaching and 
learning, and provided the authors an opportunity to share confirmed, original 
practices and motivating as well as helpful insights about teaching and learning. 
 
This volume is limited only to three articles. However, it covers in-depth scholarship 
of Teaching and Learning matters and presents the learning behaviour of learners 
across different educational institutions, and also levels of teaching and educational 
expertise. This edition includes two papers that offers original research by business 
contributors, discussing the teaching and learning experiences in the higher 
education industry.  
 
The articles have been selected to be of interest to learners, academics, and 
professionals and deal with a range of interesting issues. All the authors who 
contributed to this volume shared in common about the student learning behaviour 
through active teaching, reflecting their passion for being in the profession of 
teaching, and communication among academics and students about their classroom 
experiences.   
 
The first paper examined the learning styles, strategies and cultural influence of the 
Asian students in a Singapore private education institute’s context. The author 
presents results from a questionnaire survey of 80 students and has presented his 
findings about the importance of culture in influencing students’ learning styles. 
 
The second article examined the effects of networking sites on student taking a social 
approach to the research and findings. The research findings presented significant 
influence on students’ usage pattern, academic performance and family interpersonal 
relation.  
 
We are  thankful  to  the  authors  of  these  papers  and  to  the  organizations, 
communities, and industries that have supported them in their work.  We  are also  
very thankful  for  the assistance  and  efforts  of the  academics  who  have served  
on  the  Advisory  Board,  and  generously  given  of  their  time  and  expertise  as 
reviewers for TMC Journal. Lastly,  our  heartfelt  appreciation  goes  to  the  
management team  at  TMC for  their continuing strong  support  for the  TMC  
Journal  and  to  our  enthusiastic  readership  who  eagerly awaits each issue.  We 
look forward to receiving constructive feedback from our readers and also to 
receiving many more manuscripts for publication. 
 
Ms. Preethi Kesavan (Editor in Chief) 
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Understanding Asian Students’ Learning Styles, 
Culture Influence, and Learning Strategies 

 
 

Raymond Loh  

Principle Lecturer, School of Business & Law 

TMC Academy 
raymond.loh@tmc.edu.sg 

 

Abstract 

 
The role play by culture in influencing students in their learning cannot be 
underestimated. Various academics have concluded that Chinese and/ or 
Asian students tend to be passive learners, and they seldom participate in 
class discussions. In an attempt to help students in their learning, while 
various teaching strategies can be used, it is necessary to provide a greater 
understanding of culture to provide insight into why students behave in a 
certain way. By doing, would open the doors to bridge the gap in students’’ 
learning. A survey was conducted for 80 students in a local private education 
institution in which the results do seem to suggest the influence of culture on 
learning. As cultures are subjected to changes, particularly if students have 
been away for some time from their home country, their home country culture 
would have diluted. As such, the results from a questionnaire survey of 80 
students revealed findings that seem to differ from the conventional 
perspective. Students are less hesitant to ask questions in class, open to 
small group learning and choices of course of students due to their own 
choice and career rather than parents’ influence.  

 
Keywords: Culture, learning styles, learning strategies and dimensions of 
culture 

 

1.0 Introduction 

 

The importance of cultural that influences students' learning styles cannot be 

underestimated. Eilisha (2007) pointed out that learning styles are often culturally-

embedded and students from different culture have different ways or patterns of 

learning, thinking and behaviour. Similar views were also shared by Kim and Bonk 

(2002); Ramburuth and McCormick,(2001) and Teng (2007) recognise the influence 

of culture on learning styles. Furthermore, Ward (2006) also identified a variety of 

factors that influence learning styles such as prior learning experiences, assessment 

methods, values and religion amongst others. Seo and Koro-Ljungberg (2005) even 

pointed that without efforts made to understand students’ cultural background, the 

main goal of higher education cannot be fully realised.  

 

There has been much research and studies conducted which seem to indicate that 

Asian students tend to be dependent learners relying much on their teachers to 

provide content materials in contrast to learners who adopt more independent 

learning.  Murphy (1987) and Chan (1999) pointed out that Chinese students tend to 

be passive learners where learners seldom ask questions in class. Students are also 

more dependent on their teachers for information and adopt rote learning and 

memorising (Ballad and Clanchy, 1991) as learning approaches. Further discussions 

will be discussed in subsequent sections in the paper. Most of the researches done 

mailto:raymond.loh@tmc.edu.sg
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were on homogenous groups of students (that is either Chinese or Koreans or 

Malaysian). What would happen when students from different culture interact and mix 

with each other? Would their learning styles change, modify or would they still adhere 

to the previously established learning styles?  Hence, the purpose of this paper 

seeks to investigate students learning styles in typical classes where there is mixture 

of students from different countries. Moreover, some of the students have also been 

away from their home country for more than a year. The outcome of the research 

would help reveal more on students’ learning styles which would have implications on 

their teaching strategies to help students to improve their learning. This paper is 

divided into three parts; the first section discusses the literature on the factors that 

influence students learning style in a particular culture. The second section discusses 

and analyses the survey results and third section by suggesting ways to bridge the 

learning gaps.  

 

To provide clarity, Asian students are those students from China, Hong Kong and 

also other parts of Southeast Asian countries such as Singapore, Malaysia, 

Indonesia, Thailand, Vietnam, Philippines and Malaysia.  

 

2.0 Section A: Understanding culture and countries’ culture 

 

There are several ways the term culture can be defined. Hofstede a prominent 

researcher in culture defines culture as the “collective programming of the mind that 

distinguishes members of one group of people from others” (Hofstede, 1980). “The 

sum total of the ways of living built up by a group of human beings transmitted from 

one generation to the next (Biggs and Moore, 1993, p. 24). Kennedy (2002, p. 1) 

provides description of culture “not just a matter of overt behavior, but also includes 

social rules, beliefs, attitudes and value that govern how people act and define 

themselves”. Given the diversity of culture, there are also several cultural models or 

framework that differentiates different types of culture. This includes Hofstede (1980) 

five dimensions of culture and Trompenaars & Hampden-Turner, (1997) seven 

dimensions of culture. More information on Hofstede and Trompenaars & Hampden-

Turner can be found in the appendix pages.  

 

Hofestede five dimensions of culture provide greater insight into how countries differ 

in these culture dimensions.  Using www.geet-hofstede.com website, it provides 

countries’ dimension of culture in which the table below provides a summary of the 

selected countries’ dimensions.   

 

2.1 Dimension of culture country score 

 

 Collectivism - 

Individualism 

Power 

distance 

Masculinity - 

Femininity 

Uncertaint

y 

avoidance  

Long term - 

Short-term  

Singapore 20 74 48 8 72 

Hong Kong 25 68 57 29 61 

China 20 80 66 30 87 

South Korea 18 60 39 85 100 

Malaysia 26 100 50 36 41 

Indonesia 14 78 46 48 62 

Thailand 20 64 34 64 32 

Vietnam 20 70 40 30 57 

http://www.geet-hofestede.com/
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Philippines 32 94 64 44 27 

UK 89 35 66 35 51 

Australia 90 36 61 51 21 

USA 91 40 62 46 26 

Source: https//geert-hofstede.com, 2016 

 

Note; for scores of 50 or less indicates Collectivism; Power distance (small); 

Femininity; Uncertainty avoidance (acceptable}; Short-term focus. Scores of 50 and 

above Individualism; Power distance (large); Masculinity; Uncertainty avoidance 

(avoid uncertainty); Long-term focus. 

 

From the above, it can be concluded that Singapore, Hong Kong and China have 

quite similar culture dimensions though there are minor variations of scores amongst 

the other countries’ dimensions. One reason for the similarity could be the culture of 

Singapore is very much influenced by Confucians ethnics, which is a key aspect of 

Chinese culture. Indonesia and Vietnam with a number of Chinese communities also 

yield relatively similar scores.   

 

From the selected list of Asian countries, one key characteristic of the selected Asian 

countries reveal that these societies tend to exhibit collectivism and high power 

distance. This differs from Western societies (notably UK, Australia and United 

States) which exhibit individualism and low power distance. As for the other 

dimensions of culture, there are mixtures of scores. In the case of uncertainty 

avoidance, all selected countries with the exception of South Korea registered low 

scores, meaning uncertainty avoidance is acceptable. South Korea is less open to 

accept changes, preferring to maintain well established codes of conduct. Countries 

in Singapore, Hong Kong, China and South Korea take a long-term prospect with 

concern for the future. People tend to save more in the present for the future and are 

pragmatic rather than conform to traditions. For the rest of the other selected 

countries, they have low score, that shows that these societies take a short-term 

prospective in which tradition is highly valued; they view societal change with 

suspicion; less concern for the future and therefore would not hesitate to spend more 

in the present. Scores for masculinity and femininity are in the moderate range of 

being male dominated (masculinity) and (femininity) emphasis on quality of life.  

 

2.2 Understanding types of learning style 

 

Learning style is defined as a set of cognitive, emotional, characteristics and 

psychological factors that serve as relatively stable indicator of how learners 

perceive, interact and respond to the learning environment (Keefe, 1979) Yeap and 

Low (2002) defined it ‘as an individual typical and preferred way of perceiving, 

thinking, solving problems, drawing references and remembering’.  Ellis (2005) 

defined it the characteristics way in which an individual orient to problem-solving. 

Essentially it concerns how learners perceive and receive information that involves 

knowledge acquisition. There are several learning styles that can be categorised into; 

 

2.3 Perceptual learning styles  

 

Perceptual learning styles includes learners who learn by visual, auditory, processing 

(read/ write), tactile and kinaesthetic. Visual learning style involves learners preferred 

learning by sight such as the use of powerpoint and video. For auditory learners, 
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learners prefer hearing sound such as listening to teacher speak or use of audio 

recording. In processing, learners learn best through a combination of read and write 

where the learning process could involve either note-taking or reading either aloud or 

silent. Tactile learners learn best with the use of physical touch with sense of touch. 

Kinaesthetic learners involves “do-it-yourself” learning style where learning is by trial 

and error and learning on the job usually apply with skill-based acquisition learning 

(Wen, 2011).  

 

2.4 Cognitive learning styles 

 

Cognitive learning styles could vary from focuser to scanner learners; field 

independent (convergent) versus field dependent (divergent). For focuser, learners 

pay careful attention into finer details with in-depth analysis of knowledge content. 

This may involve considerable amount of time and effort. For scanners, learners 

prefer to scan through the whole material to form a broad understanding though it 

may not be in-depth but with less time. In the case of field independent learners, 

learners adopt a divergent approach by reading through the entire article or passage 

before “breaking” into smaller parts of the article or passage. In contrast to field 

dependent where learners take a systematic approach to compile parts of material to 

form a larger whole, hence undertake a convergent view (Wen, 2011).  

 

2.5 Personality learning styles 

 

Personality learning styles include either reflective or impulsive learners. Reflective 

learners are cautious learners, preferring to gain deeper content knowledge, to 

ensure they have an accurate in their understanding, think more carefully instead of 

“jumping into quick conclusion” in which mistakes may happen that will lead to 

embarrassment.  On the other hand, for impulsive learners, these learners are quick-

minded, preferring to scan through the whole content to form a general 

understanding and assume some risk in their understanding of the content (Wen, 

2011).  

 

2.6 Culture influence on learning styles 

 

How does a country’s culture influence on learning styles? A research paper by 

Wursten and Jacobs (2013) provided insight into how the five dimensions of culture 

(Hofstede, 1980) influence on education and learning. A summary on the compilation 

of similarity of dimensions of culture are provided as follows. Three groupings can be 

compiled. Group 1 where countries share similarity of at least four dimensions and 

Group 2, with one or less dimension of culture being similar.  Thailand and the 

Philippines fall under Group 3 with three dimensions being similar. The groupings are 

being arrived at using Singapore as a benchmark.  

 

2.6.1 Group 1: Singapore, Hong Kong, China, South Korea, Malaysia, Indonesia 

and Vietnam.  

2.6.1.1 Dimension characteristics: Collectivism, Power distance (high), Masculinity, 

Uncertainty avoidance (low to moderate) and Long-term view 

 

Teacher-centered with much respect given to hierarchy position and status 

Students expect teacher to outline paths of learning, lessons could be detail in 

content and coverage 
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Students expected to respect teachers, harmony in class with minimal questions 

asked by students 

Relationship is important and often extends beyond classroom 

Communication is implicit and indirect 

Structural learning situation preferred, examination predominately used 

Perseverance is rated as a virtue 

Success based largely on academic performance, brings pride oneself and family 

Students select subjects based on career goals and aspiration 

Adapted from Wursten and Jacobs (2013) 

 

2.6.2 Group 2: Thailand and the Philippines 

2.6.2.1 Dimension characteristics: Collectivism, Power distance (high), Masculinity 

& Femininity (moderate), Uncertainty avoidance (moderate) and Short-term view.  

 

Teacher-centred that retains much control of class 

Students expect teacher to initiate communication, speak when ask to do so and 

harmony in class 

Fair degree of importance place on success and achievement, reward achievement 

performance for Thailand (masculinity) 

People oriented, caring for others and quality of life. Less distinction made between 

winners and losers for the Philippines (femininity) 

Implicit communication preferred, “face conscious” 

Use of mixture of assignments and examination with moderate level of uncertainty 

avoidance 

Importance to preserve the status quo and tradition, hence stability as a virtue 

Success based largely on academic performance, brings pride oneself and family 
 

2.6.3 Group 3: UK, Australia and United States 

2.6.3.1 Dimension characteristics: Individualism, Power distance (low), Femininity, 

Uncertainty avoidance (low) and Short-term view.  

 

Student-centered learning where students play an active role in their learning 

Teachers provide brief outline, encourage students to be independent learners 

Students speak out in class with questions often ask, diversity of opinions are 

encouraged 

Relationship  confine to within classroom 

Verbal communication is explicit 

Unstructured learning situation, assignment to encourage critical thinking and 

problem-solving.  

Stability is a virtue 

Success goes beyond academic success, quality and balanced life highly upheld 

Subjects selected by students based on interest 

Adapted from Wursten and Jacobs (2013) 

 

From the above, several conclusions can be drawn.  In collectivist society, students 

only speak when called upon by the teacher, confrontation is avoided, teachers are 

to be respected and treated as an expert. On the other hand, in individualistic 

society, students are free to respond when invitation is opened to the whole group, 

disagreement and confrontation with teachers are accepted, in fact part of an 

engaging learning environment.  
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In countries where power distance is low, the appropriate approach to learning is 

student-centred where there is extensive interaction to facilitate two-way 

communication between students and teachers. Students are encouraged to put forth 

their argument and critique. On the other hand, for high power distance societies, the 

learning approach is teacher-centred where communication tends to be one-way 

between teachers and students unless initiated by teachers. How well students have 

learned depends on the competencies of teachers (Wursten & Jacobs, 2013).  

 

For feminine societies, there is less pressure to achieve success unlike that in the 

masculinity society. Students select subjects out of interest rather than career 

reasons. How well students perform focuses on social adaptation when contrast to 

academic performance where failure in school would have major consequence on 

self-image. In uncertainty avoidance culture societies, assignments are usually broad 

and do not require specific answers. Students are rewarded base on their originality 

and innovativeness of ideas. On the other hand, in high uncertainty avoidance 

societies, assignments are often provided to students in greater details and 

structured instructions provided. Students tend to focus on accuracy of answers 

provided. For countries with short-term orientation, education serves to satisfy 

individual students’ interest rather than to meet parents and career aspirations 

(Wursten & Jacobs, 2013). For long-term view, education signifies success in one's 

life and is a means to satisfy parent and career aspirations.  

 

2.7 Understanding Chinese culture 

 

In trying to examine and comprehend the learning styles of Asian students, Wong 

(2004) considered few factors that may influence learners' learning style. These 

include culture where Confucian heritage is an integrated part of Chinese culture, 

types of assessment methods use and prior learning experiences. Culture plays a 

very fundamental role in influencing the way Chinese learners learn particularly that 

of “Confucian values”. Chinese educational philosophies are very much shaped by 

Confucianism according to Bush and Qiang (2000). In “Confucian ethics, strict 

discipline, proper behavior and filial piety provides explanation why students seldom 

ask questions in class and the unquestioning acceptance of teachers' knowledge 

(Murphy, 1987). In addition, asking questions is also considered to be challenging the 

authority of teachers. Students are therefore quiet and passive as questioning in 

class is not encouraged (Chan, 1999). Furthermore, some students may even be too 

shy to ask questions in front of other students (Hing, 2013). Asking questions in class 

is also considered to be wasting other students' time as fellow students may want to 

gain as much knowledge as possible during class session (Chang and Holt, 1994). In 

some instances, due to Chinese modesty and self-consciousness, students do not 

consider asking questions in public to be of virtue (Cheng, 2000). Students therefore 

display passive attitude in class where they are not encouraged to speak out for fear 

of being incorrect or feel embarrassed especially when questions posed may reveal 

knowledge gap (Tsui, 1996). However, by not asking questions do not mean students 

are not paying attention or mentally active. According to Cortazzi and Jin (1996), 

students could be mentally active by co-operating with teachers and actively listening 

to teachers. Moreover, in collective-oriented culture societies, students find comfort 

and security by engaging in discussion in small group rather than asking questions or 

voicing one's opinion openly in class (Cortazzi and Jin, 1996; Littlewood, 2001).  
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Biggs and Watkins (2001) pointed that in Chinese culture, teachers are well 

respected for their wisdom, and the wisdom of teachers are often taken-for-granted 

and not to be questioned. Respect for age, rank, hierarchy and maintenance of 

harmonious relationship are further important values uphold by Hong Kong students 

while self-assertiveness are discouraged (Bond, 1992). Bond (1996) further 

emphasised that being conscious of oneself is important and that one should not 

cause someone else to be put to shame. As such, one should be modest (Hwang, 

1987). Students would rarely question content of books as it is assumed to be true 

unlike in Western societies where knowledge is subjected to different interpretations, 

opinions and diversity of views are highly valued (Maley (1983).  

 

In terms of learning, Chinese students preferred teacher-centred style approach, 

expecting their teachers to be well prepared, mastery of knowledge, present 

knowledge content in coherent, systematic and structural manner. Teachers should 

also be competent to answer questions posed by students (Xiao, 2006). Teachers 

are not only expected to provide detail course materials to enhance learning but to 

also be a role model as well, to cultivate in students good morals to transform 

students into person with highly developed social conscious (Hu, 2002) and guide 

students in their learning (Cortazzi & Jin, 1996). Teachers are therefore expected to 

perform multiple roles. Since the main form of assessment is examination, acquiring 

as much knowledge as possible within a limited curriculum places higher priority than 

questioning the quality of content.   

 

Chen (2007) and Zeng (2006) however noted that while students seldom ask 

questions in class in order to maintain harmony, students do approach teachers after 

class instead. Biggs (1996) believed that Chinese students were more active on a 

one-to-one interaction with teachers, preferring to engage in peer discussion outside 

instead of within class itself. Group-society norm of relationship extends beyond 

classroom. Cortazzi and Jin (2001) disagreed that Chinese students are passive 

rather they are reflective learners. These are demonstrated by them asking 

thoughtful questions supported with sound reflection. This also reinforces the view of 

collectivist societies where members in society maintain family-like atmosphere. 

Teacher-student relationship are highly valued and viewed on long-term basis. Pratt, 

Kelly and Wong (1999) substantiated clear evidence of culture dominance of family-

like culture. This is a far cry from Western education system where knowledge is 

gained through active learning which is characterised by active participation in class 

and sharing of one's opinion with other learners. As noted by Hofstede (2011), 

individualistic society emphasises on individual development, independent and 

critical thinking whereas in collectivism society, there is much conformity to group 

norms.  

 

2.8 Characteristics of Chinese learning style 

 

Chinese learners tend to exhibit modest and diligence in their learning (Park, 2000) 

where education is highly valued. In Chinese culture, the elderly is much respected 

including teachers (Mclneracy, 2005).  Ballad and Clanchy, 1991 noted that Chinese 

students tend to use rote learning where memorising is heavily relied upon (Kember 

and Gow, 1989). Biggs (1996) seek to distinguish the difference between rote and 

repetitive learning where rote learning as learning without understanding while for 

repetitive learning, there is the intention to understand content itself. Biggs and 

Watkins (1996) noted that though Chinese students use memorising as the main 
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learning tool, there is in fact deep learning involved since he noted that students 

excel in subjects like Mathematics and Science which required not only 

understanding but ability to apply to a diverse range of circumstances which rely 

purely by memorising without understanding would be limited. Salili (1996) noted that 

Chinese students learnt well in concrete subjects but weak in abstract thinking 

subjects which required thinking and creativity.  

 

In addition to culture and Confucian heritage, the type of assessment and past 

learning experience do influence as well. The types of assessment based on various 

studies showed the use of examination in which the outcome determines one's 

academic performance. With the use of examination which tends to limit critical 

thinking as compared to assignments, students rely on memorising and regurgitating 

of knowledge as a means to pass examinations and perform well. Students therefore 

adopt surface learning. This learning strategy is obvious amongst weaker and less 

fluent students as highlighted by Kirby, Woodhouse and Ma (1996). There is also 

less emphasis on practical problem-solving questions (Chan, 1999). This may result 

in learning without much understanding and knowledge retention is short-lived. 

Watkins and Biggs (2001) postulated that Chinese students excelled in their studies 

mainly due to diligence and being attentive in class. On the other hand, though 

repetitive learning is being adopted, however as pointed out by Biggs (1986), Kember 

(2000), Entwistles and Ramsey (1983) it helps to facilitate deep levels of 

understanding. Kemble and Gow (1989) argued that memorizing helped students to 

reduce workload needed and they achieved better results. 

 

Does past learning experience have an influence on students' learning styles? Wong 

(2004), Maesin, Manor, Shafle and Nayan (2009) stated that when learners in their 

previous learning experience spent considerable amount of time exposed to teacher-

centered learning, in which most information is provided for and all that the learner 

needs to do is to memorise in order to pass examination, certainly expectation would 

carry forth to the level of education. Unfortunately, if the education system and 

emphasis are different from earlier learning experience, students would face quite 

serious learning challenges in adapting especially at the beginning of their course of 

study. The result of students and teachers of a different culture could result in the 

following; 

 

In educational system that is more Western, Asian students differ in their learning 

behavior and needs. In collectivist society, students are seen to be part of larger 

group, conforming and submitting to group needs and expectations are more 

important than individual needs. Being high in power distance in Asian societies, 

students are expected to respect their teachers, answer questions only when ask to, 

limited participation in small group discussions and resulting in passive learners. On 

the other hand in Western societies where there is predominately low in power 

distance, students are expected to “speak out”, engage in lively debate with teachers 

and peers in classroom where there is active learning. Success in Asian societies is 

being seen as socially-oriented that brings prestige to family and friends others (Yu, 

1996; Yu and Yang, 1994) unlike that in the case of Western societies where 

students’ success is seen as individual achievement.  Past learning experience of 

Chinese students expect teachers to be prepared well for lessons, provide students 

with detail course materials and guidance in a structural manner. However, when 

teachers adopt student-centric teaching style in which only brief outline is provided to 

students, as facilitator of learning rather than being involved in guiding students to 
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learn, Asian students may perceive teachers' responsibilities and role as being 

deviated, nonchalant attitude in addressing students' learning needs.  

 

3.0 Section B: Empirical study of students learning styles in a local private 

education institution 

 

To substantiate the above discussions, a set of questionnaires in the form of survey 

were given to students who are pursuing their “O” levels, Diploma, Higher diploma 

and degree courses from both Business and Psychology studies. A total of 80 

students participated in the questionnaire survey. These students mostly come from 

Asia, refer to table 4.  The questionnaire consisted of mostly closed-ended questions 

with some open-ended questions. For the close-ended questions, respondents were 

asked to select their preferred choices in a 5 point Likert scale ranging from “1” 

strongly disagree to “5” strongly agree. Details of the survey and descriptions are 

presented as follows;  

 

Table 1: Discipline of studies 

 

Business specialisation Nos. of students Nos. of students 

Higher diploma  30  

Diploma 8  

Degree  10  

Total of business students:  48 

Psychology (Higher diploma)  19 

“O” level students  13 

Total students   80 

 

Note; Students taking ”O” level are of age 15 to 16 years of age taking the national 

GCE “O” levels, Diploma are students have completed their “O” levels completed 

year 11 of education. Higher diploma students would have completed year 12 of 

education, whereas degree are students who have completed at least 12 months of 

higher diploma.  

 

Table 2: Full-time/ Part-time students 

 

Full-time Part-time Total 

73 7 80 

 

Majority of the respondents are full time students who studied in the regular school 

hours of 9am – 6pm. Part-time students are mostly working adults who attend 

classes in the evening.  

 

Table 3: Age profile (years) 

 

15 – 18  19 - 21 22 - 25 > 25  Total 

41 19 9 11 80 
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Slightly half of the students are 15 – 18 years which include “O” level students, 

diploma and higher diploma although some students taking higher diploma may 

exceed 18 years. A good majority of students taking Psychology courses are 25 

years and above, although not all of them are part-time students and with a few 

mature students taking full-time classes too.  

 

Table 4: Countries students originated 

 

Country Respondents 

Singapore 22 

Malaysia 5 

Indonesia 13 

Indo-China (Thailand, 

Myanmar, Vietnam) 

10 

 

Country Respondents 

China 21 

South Korea 4 

India 1 

Others (Russia, 

Middle East, 

Europe) 

4 

 

 

From the above table, close to a third of the students surveyed are from either China 

or South Korea though Chinese students dominates. A third of the respondents are 

from Southeast (Malaysia, Indonesia and Indo-China) with Indonesia students 

predominate. Less than a third of the respondents are Singaporean. There are only 

four students from outside of Asia. As these students only account for a very small 

proportion, it would not affect much on the survey outcome as the focus is on Asian 

learners.  

 

Table 5: For overseas students, number of years students have since left home 

to study abroad 

 

< 2 years  2 – 5 years > 5 years Total overseas 

students 

9 37 12 58 

 

More than 63% of students have left their home country to study abroad for between 

2 to 5 years with only 15% having been away for less than 2 years. This has 

implication on the influence of their home country culture impacting on their learning 

styles. Being away for 2 years or more, students may be influenced by a blend of mix 

culture from that of the country where they are currently studying (Singapore) and 

their home country.  

 

Table 6: Learning styles 

 

Table 6a Perceptual learning styles 

 

Learning styles Top 2 preferred learning styles (Nos.) 

Visual 43 

Audio 35 

Read & Write 24 

Kinesthetic 42 
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The perceptual learning style is based on the popular VASK model in which 

respondents are to indicate their most preferred options based on five questions. 

Based on the choices selection, the perceptual learning styles are then determined. 

The two most common learning style based on VASK are visual and kinesthetic. 

Hence, a combination use of visual and kinesthetic could enhance learning.  

 

Table 6b Cognitive learning styles 

 

N = 80 Mean (5 point scale)  

Convergent learners 3.7 

Divergent learners 3.7 
 

For cognitive learning style, a set of questions were put forth to respondents and the 

mean score yield similar scores, which indicated there is no one predominated 

cognitive learning styles.  

 

Table 6c Personality learning styles 

 

N = 80 Mean  

Reflective learners 3.3 

Impulsive learners 3.6 
 

As for personality learning styles, similar set of questions were put forth to the 

respondents. The results revealed that there are more impulsive learners than 

reflective learners. One possible explanation could be that students may have 

several assignments and or homework due at the same time or much closed to one 

another and they would need to rush through instead of investing more time to check 

their work before submission.   

 

Table 7: Learning paradigm (5 point scale) 

 

Description Mean (1 to 2 

scale) 

(3 scale) (4 to 5 

scale) 

Educators using teacher-centered approach 3.9 5% 21% 74% 

Learners do not mind teacher-centered 

approach  

3.5 9% 36% 53% 

Learning approach in home country 

(teacher-centered)  

3.5 12% 34% 54% 

For learning to take place, learners do not 

mind adopting student-centered approach 

3.7 12% 23% 65% 

 

Teacher-centered approach seems to be practiced both in students’ home country 

and the current teaching environment. Respondents expressed that they did not mind 

their teachers adopt student-centric approach as they may receive more autonomy 

and encourage learning independently instead of being too dependent on teachers.  

 

Table 8: Learning behavior 

 

Description Mean  (1 to 2 

scale) 

(3 scale) (4 to 5 

scale) 

I am comfortable express opinion/ ask 3.6 10% 29% 61% 
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questions in class 

Asking questions in class is not a challenge 3.7 10% 30% 60% 

In order to maintain class harmony, 

students should not ask too many questions 

in class 

2.9 40% 35% 25% 

Asking questions is disrespectful 2.2 66% 24% 10% 

I see my teacher as someone whose 

authority should not be challenge 

3.1 22% 44% 34% 

 

From the survey results, respondents expressed that they were quite comfortable to 

share their opinions or asking questions especially where there were areas of doubts. 

They did not see this as disruption to class sessions or being disrespectful to their 

teachers. On the other hand, some degree of harmony would facilitate a more 

conducive learning environment especially in Asian classroom setting.  

 

Table 9a: When do students seek help from? 

 

Description (when to seek help) Respondents 

received (top 2 

choices) 

% response 

During class 25 20% 

Outside of class 29 23% 

During class break/ in-between lesson 46 37% 

Send teachers email 25 20% 
 

Table 9b: From whom students seek help from 

 

Description (whom to seek help from) Respondents 

received (top 2 

choices) 

% response 

Classmates 47 27% 

Teachers 56 32% 

Friends 34 20% 

Internet 37 21% 
 

In order not to disrupt lessons, respondents indicated they prefer to ask questions in-

between break time instead of during class (where lessons are on-going). Students 

would approach their teachers after class sessions have ended and some even send 

email. This also meant teachers were prepared to spend some time after class to 

address students’ query with some degree to indicate relationships with teachers 

were good. Respondents preferred to ask teachers as their preferred choice to be 

followed by classmates. Respondents may also seek help from internet source as an 

alternative source of information.  
 

Table 10: Learning motivation and responsibility 

 

Description Mean  (1 to 2 

scale) 

(3 scale) (4 to 5 

scale) 

Learning is my own responsibility 4,1 1% 13% 87% 

Learning is the responsibility of teachers 3.1 24% 44% 32% 
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Learning responsibility is both myself and  

teachers 

3.8 6% 26% 68% 

My teachers motivated me in my learning 3.8 1% 27% 72% 

I have good relationship with my teachers 

with high level of trust 

3.7 5% 29% 66% 

I depend on my friends/ classmates for 

information and guidance 

3.3 22% 23% 55% 

 

Most respondents acknowledged that learning was the responsibility of students, 

though there were respondents who indicated that learning was also the 

responsibility of teachers. Hence, it was not surprising that mean score of 3.8 was 

relatively high for shared responsibility between students and teachers. Furthermore, 

respondents also indicated quite high mean score for teachers motivated students' 

learning. As such, there was consistency in the results obtained, given that teachers 

have a part to play in students learning responsibility and this resulted in teachers 

motivating students in their learning. In fact, based on the results, respondents seem 

to depend on their teachers more than their friends, nevertheless, though the mean 

score is quite high for friends and classmates dependency. This is a case of 

collective society where there is strong level of trust.  

 

Table 11: Learning in small group 

 

Description Mean (1 to 2 

scale) 

(3 scale) (4 to 5 

scale) 

I am positive in learning in small group 3.8 3% 23% 74% 

When I am in small group discussion, I feel 

comfortable to express my opinion or ask 

questions 

4.0 6% 10% 84% 

Small group discussion helps in my learning 3.7 6% 24% 70% 

I do not like learning in small group 2.8 44% 34% 22% 
 

Respondents on the whole were positive and feel comfortable learning in small group 

setting. Respondents had expressed in open-ended questions why they preferred 

learning in groups indicated with small group. Some of answers indicated in small 

group provide students with the opportunities to clarify doubts without always 

approaching teachers for assistance. In addition, peer learning also facilitated 

exchanged of perspectives and allowed learners to relate well with another. It 

encouraged collaborative rather competitive learning which contradicted some of 

literature that Asian learners are. One possible explanation as to the reason why 

respondents did not mind working together is these students have been away from 

their home country for some time and in a foreign country, they were  exposed to 

different learning pedagogy, exposed to heterogeneous group of learners from 

different countries and learning environment are a mix of teacher and student-

centered. While respondents indicated strong preference for small group learning, 

respondents also indicated some challengers faced such as there were unequal 

contribution from group members with the more competent students tend to 

contribute more than “weaker” students. In small group learning, inevitable there will 

be students with different cognitive capabilities in which some students are able to 

grasp concept or knowledge better than others. This may result in more time having 

to wait, clarify facts or given more opinion, there may not be a conclusion, hence, 

more time consuming.  
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Table 12: Assessment method preferred 

 

Description Mean  (1 to 2 

scale) 

(3 scale) (4 to 5 

scale) 

Prefer examination 2.9 34% 35% 31% 

Prefer assignment 3.5 11% 36% 53% 

Prefer examination and assignment 3.5 12% 39% 49% 

Prefer to have continuous assessment 

(mini-test, MCQ, etc) 

3.2 21% 41% 38% 

 

Respondents preferred to have assignment or at least a mixture of assignments and 

examination rather than just examination. The survey outcome was encouraging as it 

implied students were more prepare for deep learning rather than surface learning as 

in the case of term end examination. In fact, more respondents also welcome 

continuous assessment rather than examination as a fairer way to assess students’ 

learning instead of just one off examination which adversely penalises students.  

 

Table 13: Results/ performance 

 

Description (when to seek help) Respondents 

received (3 choices 

indicated) 

% respondents 

Fulfill Own goal 63 34% 

Satisfy teachers’ expectation 36 19% 

Satisfy parents’ expectation 19 10% 

Look good among classmates/ friends 48 29% 

Social pressure 22 8% 
 

Table 14: Motivation underlying choice of study 

 

Description (when to seek help) Respondents 

received (3 choices 

indicated) 

% respondents 

For own interest 55 31% 

Career aspiration 49 28% 

Parents’ influence 32 18% 

Friends’ influence 11 6% 

Social status 30 17% 
 

Respondents indicated that good academic results were to fulfill their own goals 

rather than to satisfy teachers and parents’ expectation. On the other hand, good 

academic result may also lead to greater level of satisfaction. Likewise, for the 

selection of choice of study, the results indicated that majority of students did so for 

their own interest first, to be followed by career aspiration and parents or social 

influence. This may reflect a masculine society where power distance is important in 

Asian culture.  
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4.0 Analyzing the survey results 

 

Does the survey result fit into the discussions on the above various literature and 

assumptions with regard to Asian students’ learning styles? The following analysis 

provided some insight.   

 

4.1 Learning Paradigm: Respondents on the whole preferred teacher-centered 

approach to learning as they were influenced by past and current learning 

experiences which also use teacher-centered approach (Xiao, 2006; Wong (2004). 

As noted in the description above, respondents were open to receive student-

centered approach that encourages more independent learning. This reinforces 

relatively high power distance society culture.  

 

4.2 Students seldom ask questions and are afraid to do so. While this is true 

for some students, the results suggested otherwise with 69% of the respondents 

indicated they are comfortable to ask questions and that asking questions is not a 

challenge to the teachers’ authority. This is contrary to literatures review by Murphy 

(1987), Chan (1999), Hing (2013) and Wong (2004) which noted students are 

passive learners, quiet in class with an unquestioning acceptance of teachers’ 

knowledge. The outcome indicates “middle ground” between collectivist and 

individualist societies.  

 

4.3 Good relationship with teachers helps extend learning beyond 

classroom. The results indicated positively in this regard with 56.8% of respondents 

mentioned they asked questions after class and some would even send email to 

teachers. This reinforces quite strongly the “family-like” atmosphere in a collectivist 

society where student-teacher relationships are highly valued on a long-term basis 

(Pratt, Kelly and Wong, 1999) with 66% indicated so. Another reason could also be 

the stronger bond that has been established with their teachers.  

 

4.4 Learning is students’ responsibility. An overwhelming majority of students 

acknowledged that learning is students’ own responsibility though 68% also indicated 

that learning is a shared responsibility between both students and teachers. In fact, 

72% of respondents acknowledged teachers do play a significant part to motivate 

students in their learning. This seem to point out that in Asian societies, teachers  

see themselves as the “fatherly” figure, having the responsibility to ensure students 

engage well in their learning journey, though one other explanation could the school’s 

systems to evaluate teachers’ performance based on pass rates.  

 

4.5 Positive attitude in group learning with a high mean score of 3.8 and 4 in 

respondents were positive and find comfort in group learning respectively. This is no 

surprise as pointed out by Cortazzi and Jin (1996) and Littlewood (2001) that in  

collectivist societies, students find security and comfort in group learning. It also 

encourages expressing of opinions than doing so in front of the whole class which 

some students could be shy, insecure or unsure if their opinion expressed is valid or 

sound.  

 

4.6 Preference for assignment assessments: Judging from the mean score, 

respondents indicated a strong preference for assignment (53%) and 47% opted to 

have both exam and assignment (49%). In fact, from countries dimension of culture, 

only South Korean has high uncertainty avoidance score while most of the countries 
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have moderate score though Singapore has low uncertainty avoidance score. This 

could indicate respondents preferred assessment as it allows students to express in 

more varied way than examination type questions.  

 

4.7 Academic performance is important. Respondents indicated the desired to 

have good results as it not only fulfill students’ own goals but also reflect well on self-

image to  look good to their friends and not to disappoint teachers. 

 

4.8 Education is to fulfill students’ interest where a majority of students 

indicated for their career aspiration. The career aspiration could be a perspective 

shaped by society or influenced of parents ranked third. As such, the survey while on 

the one hand point to short-term orientation (for own interest) and on the other hand 

long-term orientation.  

 

The overall results of the survey and analysis did indicate the role of culture played in 

influencing students' learning, particularly in the area of collectivism, relatively high 

power distance and masculinity where students preferred their teachers to take an 

active role in their learning. Learning often extends outside of classroom and there is 

sufficient trust with teachers as their primary source of help. Teachers are also highly 

respected and acknowledged that authority should not to be challenge. Due to “group 

society”, it is not surprise that students welcome small group learning especially for 

students who are shy where they seek security from fellow classmates. Academic 

results and performance are important to satisfy students’ own goal and self-esteem 

as well especially among friends and teachers. On the other hand, the survey result 

pointed to students preferring assignment based assessment and the willingness to 

ask questions seem to depart from the literature writings that Asian students are 

passive. A possible explanation is a large majority of students have left their home 

country to study abroad for several years with exposures of different society although 

still predominately Asian based (Singapore), mass media and other students learning 

styles may have changed the otherwise strong influence in their home country.  

 

5.0 Limitations of the research 

 

While the research attempted to study the learning styles of students from a variety 

of countries, it has several limitations which future research and studies could 

provide. The survey result did indicate that as a result of mix cultures of students 

from different countries coming together to study and learn their learning style may 

differ from literature studies undertaken by other academics. Longitudinal studies 

across time (over at least six months from the point students arrive and learning 

styles assess again after six months) could be researched to provide a more 

substantive conclusion. Certainly, this may pose some challengers especially not all 

the students would still be in the private education institutions which could be 

addressed by tracking students. Another limitation could be to fine-tune the results to 

measure the learning styles of students based on nationalities instead of base on 

course and level of studies. Having a larger sample across more discipline of studies 

could certainly add to the validity of future studies. 

  

6.0 Section C: Learning strategies 

 

Moving forward, if efforts are to be made to bridge learning gaps and encourage 

active, deep and independent learning, blending both Asian and Western educational 



Loh  Asian Students Learning Styles  

TMC Academic Journal, 2017, 11(2): 1 - 24  17 

system (independent learning, active participation and critical thinker) may yield even 

a “win-win” situation. Student-centered approach where students where students are 

active learners and teachers would be more of a facilitator and coach is the way to go 

through as we progress into 21st century education. An understanding of culture 

facilitates teachers to adapt the learning strategies that will motivate instead of 

demotivate students.  For instance, teachers could make a gradual shift in learning 

strategies. Teachers could better reach out to students since they have a closer and 

more trusting relationship with students.  A number of learning strategies are 

suggested and discussed to enable a shift towards student-centric learning.  

 

6.1 Clarification pause is where the instructor pause for a short while after 

concept or explanation has been made. This is to allow students to digest taught 

materials and possibly provide space for students to ask questions in areas of doubt 

(Johnson, Johnson & Smith, 1991). 

 

6.2 Short quiz or review questions where the questions can be given after a 

certain lesson materials have been taught. This allows instructors to gauge the level 

of understanding, clarify doubts which may arise from time to time, identify those 

students who are unsure of or not paying attention during lesson (Faust & Paulson, 

1998).  

 

6.3 Students notes with fill in the blanks space is place where lecture 

materials are partially provided and certain content are deliberately left blank by 

teachers which would require students to pay attention to fill in during lesson. 

Students would therefore pay more attention instead of listening to a lecture 

passively which students may not in fact been attentive.  

 

6.4 Flip classroom  is an innovative learning method in which lecture materials 

are uploaded online a few days before actual lesson starts. Students are required to 

read and understand the lecture content. When students come for lesson, either 

questions or case study would be given to students to attempt. In order to answer the 

questions would need students to read the lecture material ahead of time (Stone, 

2012). More time is therefore devoted to critical analysis and thinking rather than 

delivering the full lecture. How detail lecture materials are taught would depends on 

the discretion of the teachers.  

 

6.5 Students' summary of other students' answers are a purpose is to 

facilitate active learning and learning is a shared process. In addition, it also 

compelled students to be more attentive when another student is providing the 

answers. The student who summarize another students' answers would usually ask 

for clarification. This allow answers to be repeated which could benefit those students 

who did not understand when answers were initially given (Faust & Paulson, 1998).  

 

6.6 Concept mapping is an illustrative method whereby various related concepts 

are linked. Students first identify related concepts and the next step requires these 

concepts to be linked with lines. Concept mapping is excellent for promoting greater 

depth of understanding of related concepts and form meaningful relationships 

between pieces of information (Novak & Gowin, 1990).  

 

6.7 Visual list It requires students to make a list of opposing points of argument 

in which the 'T” is first drawn and either individual student or a few students would 
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attempt to list as many points as possible, some of the points could be for instance 

“Pro” and the opposing side “Cons” (Faust & Paulson, 1998).    

 

6.8 Think-pair share where some students are not too comfortable in a group 

setting when it comes to discussions or solving case studies. A better non-

intimidating way to help students to get use to working in group is the use of “think-

pair' share” where instead of collaborating in groups of 4 students, student are pair 

with another student. Teachers may allow the pairing to be decided by the students 

initially and in subsequent pair sharing, the teachers would select and pair students 

up. In “think pair share”, one student thinks of a question and share with the partner 

his or her ideas (Lynam, 1981; (Springer, Stanne & Donovan, 1998). Teacher may 

randomly select a few students to share their ideas with the rest of the class.  

 

6.9 Jigsaw learning where teacher divides the class into heterogeneous group 

of 4 – 5 students each. An article or passage is divided into several sections with 

each student in a group assume the role of “section expert”. Allow a few minutes for 

the “section expert” to read and comprehend the section. Thereafter, each “section 

expert” would meet another group “section expert” and share their ideas. At the end 

of brief discussion, each member of the “section expert” returns back to his or her 

group and share the ideas to the rest of the teammates. Teacher may ask a few 

students from different groups to share the section with the rest of the class 

(Macpherson, 2007).  

 

6.10 Collaborative teams  in collaborative learning is especially useful in enabling 

students to develop social cognitive skills such as making interacting among new 

friends, obtain support mutually and develop higher level of friendship and trust in 

discussion (Economides, 2008). Contrary to the views that students with Confucian 

Heritage Culture (CHC) background tend to be reserved and have difficulty in 

adapting to Western style learning, Cross and Hitchcock (2007) have demonstrated 

that students are able to do well in groups where there were exchange of ideas and 

information, in fact a good way to build information and knowledge. The determining 

factor to ensure collaborative learning is success depends much on the teachers who 

serve as guides instead of teachers to help students to adjust, shift their mindset and 

migrate to a different learning style that would help to develop in students’ both 

academically and social skills.   

 

6.11 Probing questions during group or team discussion, teacher should walk 

round each group to listen to their discussion and to stimulate critical thinking, 

probing or dialectic questions could be posed to students. In addition, probing 

question could also be asked when teacher randomly select students and put to 

students.  

 

6.12 Teachers provide prompt feedback is at all times, teacher need to provide 

prompt feedback after each answer has been given. Studies have shown that 

students could learn better when prompt feedback is being to students as the 

immediacy of the response promotes learning (Shimazoe and Aldrich, 2010).  

 

6.13 Instructional conversion is whereby teacher reinforced the concept by 

explaining and repeating the concept a few times during lesson which is a form of 

scaffolding method of learning (Froyd and Simpson, (n.d.). Subsequently, when 

student grasp the concept, teacher would gradually switch to the use of questions 
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such as (what, why, when or how) with more time being devoted to questioning and 

urging students to respond.   

 

6.14 Team assignments, where appropriate, team assignment can be used. One 

of the main issue encounters with the team assignment is the contribution of each 

student are never equal. The more hardworking student usually would end of 

contributing most compare to other students. Smith (2000) suggested the following 

steps. Keep the group size to within four students, assign roles to each student ether 

being held responsible for each question, ask students to explain the concept or 

possible answers to question, teacher to observe team discussion and each student 

to write on the entire assignment.  

 

6.15 Peer review is used whereby a few students come together and work on a 

single assignment. When group marks are awarded, peer review can be used where 

each student would assess fellow students contributing and deserving marks (usually 

percentage of the marks awarded by teacher, say 80% or 100%). Each student is to 

agree on the marks allotted by signing an agreement form.  

 

7.0 Conclusion 

 

The many literature reviews did substantiate the importance of culture in influencing 

students’ learning styles. In a muti-racial society and classroom dynamics, however, 

one should also consider the role of mixed cultures did in some ways dilute the effect 

of national cultures and hence may have an effect on learning styles. To better 

facilitate students’ learning, improve on learning outcome and performance, one 

should leverage on viewing culture as an encouraging instead of hindrance force on 

learning, Interaction among peer learners and implementing appropriate learning 

strategies would help improve learning and develop 21st t century learning.  
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Abstract 

 
Browsing through Social Media sites is increasing popularly among the 
student community. Many SNSs like Face book, Twitter, MySpace etc are 
making its presence and patronage in every spheres of students’ life in terms 
of communication, entertainment, education and even personal too.  This 
descriptive research study drew a convenience sample of 283 students who 
were pursuing collegiate education in different streams. The result indicated 
that majority of the students’ access Face book and almost these users 
spend one hour in a day on these sites. To stay in touch with others was the 
probable reason to use these sites. Age found to have significant influence 
on their usage pattern, academic performance and family interpersonal 
relation. The students gain both personal and professional advantage and 
these advantages have significant impact on student’s opportunity to promote 
their activities.  
 
Keywords: Social Media, Communication, Education, Performance and 
Promotion 

 
1.0 INTRODUCTION 
 
With the advent of Internet technology, Social networking on social media websites 
helps to connect users with their friends, family and acquaintances. These are not 
necessarily meant about meeting new connects, but mostly this do happen in today’s 
fast access world. But the prima lies in connecting to your nearest. Facebook, 
Twitter, Instagram and LinkedIn are few sites that are being in the list of popular 
buzz. This becomes a friendly access sites that allow people to share photos, videos 
and information, organize events, chat, and play online games. 
 
Often, these sites help each of our "friends" or "followers" to be connected with each 
other just like they are connected in real time. But the smallest difference is that it is 
a network of connections. It is a useful tool in terms of spreading information, sharing 
pictures and videos, and just to stay in touch with the people whom we wouldn’t 
normally get in contact all the time. For example, by opening an account in the 
Facebook, you can easily invite friends of your group (based on some set of criteria 
such as schoolmates, college mates etc.) and can have a regular chat within these 
groups. Thus site would allow the people to send invitations for the other users in the 
any of the social media site. 
 
Now at present these SNSs (Social Networking sites) become an effective tool in 
connecting people with a shared/common interest, value, belief or possessing a 
membership in any particular group. However there will be few privacy and security 
issues that might bother people in trusting the site. Beyond this scenario, the people 
stay connected largely on these sites. 
 
Many SNSs exist today. Once after being a member of a particular site the person 
can invite others to join the site and they were linked together labelled as "Friends," 
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"Contacts," and "Fans." Most of the sites are operating on bi-directional confirmation, 
but sometimes they also operate on uni-directional tie where the people are labelled 
as "Fans" or "Followers”. But still many sites call these as “Friends”. The label 
"Friends" can be sometimes misleading, because the connection does not 
necessarily mean friendship in the everyday vernacular sense, and the reasons 
people connect are varied. (Ellison, N. B. 2007). 
 
One of the most crucial components in most of the SNSs is the public display of 
connections. In the friend’s list, it contains links to each friend’s profile where the any 
viewers can traverse through other people’s profile just by clicking. This is not true in 
every case. Although there are few exceptions, for example, few of MySpace users 
have hacked their profiles to hide the Friends display, and LinkedIn allows users to 
opt out of displaying their network. The most popular options “comments” and private 
messaging attracts more number of users to become a member of these sites. But 
these are not universally present. The “comments” option in most of the SNSs gives 
space for the users to leave messages on their Friends' profiles. Also, these sites 
have a private messaging feature that are quiet similar to webmail.  
 
Beyond these options, SNSs vary greatly in terms of their features and user base. 
Some sites have the capability to share photos/videos, some have built-in blogging 
and some posses instant messaging technology. SNSs may be mobile-specific (eg 
Dodgeball) or web-based with limited mobile interactions (eg Facebook, Twitter etc). 
Many SNSs that are operating today initially targeted people of specific geographical 
regions or linguistic groups. This does not mean that the factor above always 
determine the site's constituency. Orkut, for example, was launched in the United 
States with an English-only interface, but Portuguese-speaking Brazilians quickly 
became the dominant user group. ( Kopytoff, V. ,2004). 
 
Since SNSs today are very often designed for a wider access, it may initially attract 
many homogeneous populations. Now it is very common to find groups that uses 
sites whom they segregate based on nationality, age, educational background, or 
other factors that might typically segment society. But this is not the real intention of 
the designers. 
 
2.0 REVIEW OF LITERATURE 
 
Marketing rules are getting changed day by day. The web media has proved to be a 
catalyst in bringing the changes to forefront and amplifying those needed changes. 
Meadows-Klue, D. (2008) stated that the sudden emergence of Web 2.0 marketing 
demand additional approaches. Savvy brand today are exploring the landscape that 
social media and social networks created for the marketers. These techniques create 
much social changes and found to have a profound impact on planning customer 
connections.  
 
Khedo, et.al (2013) stated that online social websites have achieved a phenomenal 
global growth over the last decade, attracting much attention from researchers 
worldwide. It is a known fact that young adults and teenagers are the most avid users 
of such sites. It has been found that these OSN sites are having a great impact on 
the lives (behaviour and lifestyle) of young people.  
 
Jain, P. (2013) reported that social networking websites like Orkut, Facebook, 
MySpace and YouTube are becoming more and more popular and has become part 
of daily life for an increasing number of people. Because of their features, young 
people are attracted to social networking sites. No doubt these SNS provides 
employment, marketing, personal growth, sharing of information. These SNS has 
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great impact on youth of India. SNSs that were operating today are likely to create 
certain impact on various fronts. In terms of information flow, among the common 
people, Maran, C. M. (2009) in his paper, "Parallel Life on Social Network: A Study" 
concluded that in terms of both online and offline activities, online social networking 
is very useful for youngsters to share their views and ideas. In terms of behavioural 
context, SNSs play a dynamic role in creating a social interaction between the 
owners and their friends. Ahn, D. Y. (2009) found that different demographic groups 
having idiosyncratic preferences positively affect one's usage decision and hence 
achieved the intended goal of generating site traffic. SNSs bear a likely impact on 
academic performance and personal development.  
 
Manjunatha, S. (2013) found that the usage of Social Networking Sites (SNS) has 
significantly increased and it certainly had a far reaching impact on the academic and 
other activities of the students. And these impacts are so widespread that they 
caught the attention of social scientists worldwide. Tham, J., and Ahmed, N. (2011) 
revealed that a greater number of younger students reported negative perception of 
the effect of SNSs on their academic performance. But it bears a positive impact on 
their personal development, their usage rate and their networking with family, friends 
and professionals. He concluded that student’s perception of the influence of SNSs 
were consistent. In extent of leadership development, the social network plays a 
significant role. Ortega, O. D. (2013) found that the people who used social media 
tools participated 11 times more in discussion and obtained better learning outcomes 
than those who did not. 
 
SNSs too bear an impact on the social capital of the user community. Steinfield, C., 
Ellison, N. B., and Lampe, C. (2008) on examining the relationship between use of 
Facebook, and the formation and maintenance of social capital found a strong 
association between use of Facebook and the three types of social capital (Bridging, 
Bonding and Maintaining) with the strongest relationship being to bridging social 
capital. Also Facebook usage was found to interact with measures of psychological 
well-being.  
 
It is not true that SNSs that are operating day is likely to have positive impact. But it 
does have an other side. Kuppuswamy, S., and Narayan, P. S. (2011) explained that 
the social networks grabs the total attention and concentration of the people  and 
diverts it towards non educational, unethical and inappropriate actions such as 
useless chatting, time killing by random searching and not doing their jobs. 
Teenagers mostly use social networks for time killing and sake of enjoyment but it 
has been analyzed that internet use for education purpose and any appropriate task 
including online tutorials, online lectures and education material downloading is very 
good but use of internet for only social network is very useless perhaps dangerous. 
 
3.0 METHODOLOGY 
 

3.1. Problem Identification 

Shah et al. (2001) proposed that student users are affected by the internet and this 
impact is determined by the type of internet usage. They are positively affected by 
the informative use of internet while having drastic impact of recreational use of 
internet on them. Also, Oskouei (2010) proposed that internet is advantageous to 
both students and teachers if used as a tool of knowledge creation and 
dissemination. This is the motive; the researcher has chosen the topic for study. 
Social media becomes a platform to communicate with others without any inhibitions 
or reservations. It helps to abhor real communication with real people with/without 
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any commitment and in turn gives a mental satisfaction. This is a rich platform that 
provides opportunity to interact without prejudice. 
 
SNSs are most used by the teenagers. The students and the teenage community are 
the most prolific user of these sites. Considerable amount of their time is mostly 
spend on the social sites such as Facebook, Twitter, Linkedln, Skype, Google+, 
MySpace, What’s App etc. Features such as tweets, likes, posts, tags, blogs, 
updates and many other attracts the youngsters to spend much of their time on these 
sites. As per the survey conducted by Pew Research Center, 72 percent of high 
school and 78 percent of college students spend time on Facebook, Twitter, 
Instagram, etc. These numbers indicate how much the student community is involved 
in this virtual world of social networking.  
 
In a positive aspect, the students use social networking technologies to interact with 
others for exchange of information, learn new things, share knowledge, and update 
information and being prepared to face challenges posed before them. It too brings 
negatives like addiction, divert the students focus, change in attitude and behaviour 
and leak of personal information etc. With these contradictions, SNS pose both 
opportunity and thread for the youngsters. Keeping in this view, a study was 
intentionally made to study the impact of social media network on students. 
 
3.2. Objectives of the Study  

1. To find out the type of social networking sites that is mostly preferred and used by 
college students.  

2. To study their usage time, awareness and satisfaction level of different social 
networking sites.  

3. To find out the reasons for using social networking and how it affects students’ 
academic performance.  

4. To analyze the impact of social networking sites in terms of the students 
demographic profile  

5. To analyse the type of advantage gained by using SNS and find its significant 
impact on student’s opportunities to promote their social activities through it. 

 

3.3. Research Methodology  

In this research, the population for the study was the student community. Among 
these community, students belong to various educational stream such as 
engineering, diploma, industrial training, science & humanities etc. All the stream of 
education was considered for the study purpose and there were about 76794 
students pursuing collegiate education in Erode District of Tamiladu State, India 
(Source: Statistical Handbook 2011-12).  Out of the total population, 283 
respondents were considered as a sample size for the research. The sample size 
was arrived using the sample size calculator (Source: www.surveysystem.com). Out 
of these 283, the samples were chosen based on the convenience of the researcher. 
Various data like the type of social media preferred, awareness, usage pattern and 
satisfaction towards various sites, reason for using a particular social site, advantage 
of using these sites, impact created by the social sites and opportunities available for 
student’s to promote their activities in these sites were collected using questionnaire. 
Data relating to various sites and their functionality, features/advantages of social 
sites were collected from different net source.  
 
The data so collected were analysed in terms of percentage analysis, chi-square, 
factor analysis and regression. The type of social media preferred, their awareness 
and usage pattern were analysed using percentage analysis. Chi-square was used to 
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check the impact of social media in terms of the demographic factors (Age). The 
advantages of using the social media for a variety number of reasons was analysed 
using the factor analysis. Regression analysis was carried to the student’s 
opportunity to promote their activities on social sites and the advantage gained using 
social media. 
 
4.0 RESULTS AND DISCUSSIONS 
 
4.1. Demographic Profile  

A best way to study the real impact of social media is to look at the demographic 
profile of the current follower base. This understanding will make the marketers to 
understand the types of people who currently follow on any particular site. From the 
study it is clear that majority of the respondents were male (60%) and within the age 
category of 19-20 years (55%). Most of the respondents were pursuing education at 
under graduation level (60%) and that too in the engineering stream (63%).  
 
The growing ubiquity of cell phones, especially the rise of smartphones, has made 
social networking just a finger tap away. 55% of the respondents have access to 
laptop and mobile phone. While understanding the usage pattern 55% of the 
respondents have more than 100 friends and they were associated with the social 
media sites for more than 3 years. 42% of the browsers spend normally 1 to 3 hours 
in a day on these sites and they at times accept the strangers as friends and chat 
with them. 
 
4.2. Usage Pattern in various SNS 

With the rise of so many platforms across the variety number of social media sites, 
smart marketers are working seriously to ensure that the right message should reach 
the right people at the right time. Since SNSs existing today are mounting day by 
day, it necessary to understand the usage pattern of the users. From the study it is 
revealed that Facebook is the market leader among various social networking sites 
(41% access this on a daily basis). Only 5% do not possess account in Facebook. 
Apart from this site, majority of the respondents have not accessed or hold account 
in the following site i.e., Yahoo (45%), Twitter (46%), Skype (50%), LinkedIn (59%), 
Instagram (72%), MySpace (83%), Flickr (85%), Pinterest (87%) and Tumblr (91%). 
The reason were redundant service/duplicate version as of Facebook, overly filtered 
(more censorship & restraints), not dramatically improved the online social 
experience, more restriction on user behaviour, wrong target segment, too many 
complication at entry & installation stage, provide inferior experience and operating 
on different platform rather than being social. 
 
4.3. Reason to use SNS 

SNS is hot picking up today. It provides enormous potential for the marketers to 
understand their target group. In short, it’s a new way of reaching and 
communicating with others. 50% of the respondents use them to stay in touch with 
friends, but also to stay updated on what is going on in the world around them. 39% 
enter to invite new friends and extend their networks, 38% use to plan their events, 
36% chat through these sites, 33% use the site as effective platform to share photos 
and videos, 30% use to spare or kill time, 17% prefer to use these tools to educate 
themselves and share knowledge and information and only 12% play games and fun 
events supported by the sites. 
 
4.4. Age as an influencing factor in using Social Media 

In general, it was found that young people have been in the front line in creating and 
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sharing content in new media (Pew Research Center, 2005; 2009). Most studies 
have been limited to a specific type of social media or usage of SNSs, especially 
among the younger age group (i.e., Baker & Moore, 2008; Barker, 2009; Ellison, 
Steinfield, & Lampe, 2007; Raacke & Bonds-Raacke, 2008; Ross et al., 2009; 
Valenzuela, Park, & Kee, 2009). In this study too, most the respondents were 
between the age group of 19-20 Years. Hence an attempt was made to test the 
following hypotheses with respect to the respondent’s age. 
1. (H1): There is no significant relationship between age and hours spent on SNS 

in a day. 
2. (H2): There is no significant relationship between age and access mode of social 

network. 
3. (H3): There is no significant relation between age and social media’s impact on 

academic performance. 
4. (H4): There is no significant relation between age and social media’s impact on 

knowledge and information sharing. 
5. (H5): There is no significant relation between age and social media’s impact on 

family relation. 
 

Table 1: Results of Chi-Square Test - Age and Social Media’s Impact 

Social Media Variables Constant Df P Value 

Hours Spent on SNS in a Day 14.658 8 .046 

Access Mode of Social Network 38.348 16 .001 

Academic Performance 27.038 16 .041 

Knowledge & Information Sharing 14.462     12     .272 

Family Interpersonal Relationship 43.857 16 .000 

 
By applying Pearson chi-square test, it is observed that p value for the variables 
hours spent on SNS in a day, access mode of social network, academic performance 
and family interpersonal relationship is less than 0.05 (p<0.05). Hence for the above 
said variables the null hypothesis is rejected. It is proven from the analysis that there 
is a significant relationship between the age of the respondent and respondent’s time 
spent on SNS, their access mode for social network, respondent’s academic 
performance and family interpersonal relation. In this analysis, Age is not an 
influencing factor in terms of social media’s impact on knowledge and information 
sharing.   
 
4.5. Factorizing the Advantage of Using Social Media 

Social media has the power to bring the people together with like-mindedness and 
share information on what they are passionate about. It provides an opportunity to 
build their personal space and public sharing. A factor analysis was performed to see 
what kind of advantage the social media bring in. 
 

Table 2: KMO and Bartlett's Test 

Kaiser-Meyer-Olkin Measure of Sampling Adequacy .819  

Bartlett's Test of Sphericity 

Approx. Chi-Square 461.474  

Df 45 

 

 

 

Sig. .000 
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In testing the sample adequacy, the KMO value is 0.819 (i.e. 81.9% sampling 
accuracy found). The p value is less than 0.05, therefore it is appropriate to apply 
factor analysis 
 

Table 3: Results of Factor Analysis 

 Component  

Advantage of Using Social Media 1 2  
    

Solve and Deal many practical problems .653   

Finds appropriate job & internship .681   

Broaden social network contacts  .650  

Enhances social self esteem  .645  

Identifies persons from different perspectives .598   

Express feelings in SNS  .572  

Establish contact with the business persons .472   

Active in SNS than in real life .437   

Embarrassed if personal information is posted  .713  

Privacy is highly protected  .574  

 
On factorisation, it was found that 10 variables selected for the study was reduced to 
2 factors (with Eigen value >1) namely –  
1. Professional advantage and  
2. Personal advantage.  
 
On analysis it was found that the factors solving practical problems, finding 
appropriate job/interns, identifying people with different perspectives, establishing 
contacts with business professionals and being very active were clubbed together 
and formed as professional advantage gained using social media. The factors 
broadening of social contacts, enhancing self-esteem, expressing self-feelings, 
embracement caused due to the post and high privacy were clubbed together and 
formed as a personal advantage gained using social media. 
 

4.6. Relation between opportunities for the Students to Promote their activities 
and advantage of using Social Media  
 

Table 4: Model Summary & ANOVA Table 

Model R R Adjusted R 
Std. Error of 

the 
R Square 
changes 

 Df Sig 

  Square Square Estimate  F value 

1 .587a .345 .334 .81580239 21.737 32.661 4 .000 

 
In this case, opportunities to promote social media students have taken as a 
dependent variable. A value of 0.58, in this example, indicates a good level of 
prediction. It can be seen from the above value 0.334 shows that the independent 
variables explain 33.4% of the variability of the dependent variables. It can also be 
seen that the significance for the statistics is 0.000 which is less than the critical 
value for this study (p=0.05). Hence the table reports a significant F-statistics. 
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Table 5: Coefficients 

Coefficients 

 
Model 

 
Unstandardised 

Coefficients 

 
Standardised 
Coefficients 

 
T Value 

 
Sig 

 B Std.Error Beta   

(Constant) 2.507     .221  11.345    .000 

Privacy is highly protected 
(b1) .071 .037 .127 1.911 .027 

Embarrassed if personal 
information is posted (b2) 014 .041 -.023 -.357 .021 

Establish contact with the 
business persons (b3) .019 .038 -.033 -.505 .014 

Solve and Deal many 
practical problems (b4) .036 .043 .059 .833 .026 

Finds appropriate job & 
internship (b5) .060 .047 -.096 -1.284 .030 

Broaden social network 
contacts (b6) -.076 .043 -.124 -1.754 .041 

Identifies persons from 
different perspectives (b7) -.005 .042 -.007 -.108 .044 

Enhances social self-esteem 
(b8) .021 .047 .032 .448 .045 

Express feelings in SNS (b9) .020 .042 .032 .465 .042 

Active in SNS than in real 
life (b10) -.042 .037 -.075 -1.145 .053 

 

From the analysis it could be observed that all the predictor variables except being 
active in SNS than in real life were found to have a significant impact and highly 
related to the dependent variable opportunities to promote student’s activities 
through social media. 
 
5.0 CONCLUSION, LIMITATIONS AND FUTURE RESEARCH 
 
SNSs were showing phenomenal growth and it leaves its trace in every aspect of 
student’s life and their living patterns. This study highlights the important factors that 
influence the young minds to access to social media network. Majority of the users 
have access to social media sites and that Face book was highly used with majority 
of users accessing it for at least one hour in a day. Most of the users were contacted 
through SNSs and to stay in touch with other they were connected on this media. 
Age was found to have a significant relation between their time spent on SNS, their 
access mode for social network, respondent’s academic performance and family 
interpersonal relation. The student group have both personal and professional 
advantage in using SNS and these advantages have proven to have a significant 
impact on the student’s opportunities to promote their activities through these SNSs. 
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The study provides some insights for both academic institutions and students, there 
are some limitations which further researchers would like to address in future studies. 
The soundness of the study is not definite because it is limited to only few places of 
the study area. The future research may include with larger samples and 
comparative studies from varied structure using quantitative empirical approach. The 
study also can be conducted with school students to know about the impact of SNS. 
Therefore, future studies should include larger age range so as to give room for 
drawing valid conclusions on users’ age and social media use.  
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call for papers for the issue in February/ March 2017. 
 
The next issue of TMC Academic Journal will be published in 
August/September 2017. We invite contributors to submit your 
original and unpublished research articles, book reviews and 
reflections in any fields of Business, Mass Communication, 
Hospitality and Tourism, Psychology and Information 
Technology for publication in TMC Academic Journal by the 
due date. All submissions are subjected to a stringent double-
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Open for submission:     15/05/2017 
Last day of submission:      15/07/2017 
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Authors of accepted papers will be invited to submit their bio 
data for inclusion in the journal. Authors are also required to 
sign the Transfer of Copyright Agreement as stated in TMC 
Publication Guidelines.  
 
We also invite colleagues who are interested in being a 
reviewer to join our Review Committee. Your thoroughness, 
detailed and constructive feedback in the review process will 
both assist the author(s) in improving their manuscripts and the 
publication in attaining the highest quality. Your contributions 
are highly appreciated and they will certainly enrich your 
academic career. 
 
Kindly send your manuscripts via email as attachment in 
Microsoft Word to <journal@tmc.edu.sg>. The instructions for 
authors can be found at < 
http://www.tmc.edu.sg/category/academic-journal/ >. Please do 
not hesitate to contact us for further information on paper 
submission. 
        
We look forward to receiving your manuscripts. 
 
 
 
Ms. Preethi Kesavan 
Editor in Chief 

 

 

 

 

EDITORIAL BOARD 
 

 
Editor in Chief 

 
Ms. Preethi Kesavan  
(TMC Academy, Singapore) 

 
 

REVIEW COMMITTEE (V11N2) 
 
 
Dr Eliza Berezina  
(TMC Academy, Singapore) 
 
Ms. Preethi Kesavan  
(TMC Academy, Singapore) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Publishing Office  
TMC Academy 
250 Middle Road  
Singapore 188983 
 
 
Frequency 
TMC Academic Journal is published twice a year. 

 

TMC  
Academic journal 

 
TMC Academic Journal was first published in 

2005. It was registered with and obtained an ISSN 
from the National Library Board of Singapore. TMC 

Academic Journal has also been listed on the 
database of Ulrichsweb.com since 2008, on DOAJ 

since 2010 and in the ERA (Australia) list in       
2010 and 2012. 

   ISSN: 1793-6020 

 

 

http://www.tmc.edu.sg/category/academic-journal/

	File 1 - V11N2 - Front Cover - Feb 2017
	File 2 - V11N2 - Content page - Feb 2017(pk)
	File 3 - V11N2 - Editors' note - Feb 2017(pk)
	File 4 - V11N1 - Raymond updated_FINAL
	File 6- V11N2- Karthikeyan(pk)
	File 7 - TMC Courses_updated
	File 8 -Back cover - Call for Papers
	Blank Page
	Blank Page
	Blank Page
	Blank Page
	Blank Page

